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ABSTBICT 

Thtrt t£t tvo taphtats of tht OBBSCO progrta to 
proaott tht adftaetatat of voata vithia tht rtportlag ptriod 
1972*1973. Thty art (1) to iatolvt atabtr atatta cloatlf la OBhSCO 
activltita aad (2) to fooaa oa tht tgaality of tdaoatioaal 
opportaaity. Actlfitita iaoladtt (1) a rtaect oa a fitt eoaattf 
ctatareh prograa ooactraiag tht rtlatioaahip bttvtta tdaeatiaaal 
tralaiag opportaaitita and taployatat for voata t (2) ftrioaa 
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faada-ia-traatt (5) collaboratioaa with aoagottraatatal orgaaitatloaa 
liattd ia an aaatit aad (6) four eonftrtnota dtaliag with tht 
iattrtata of voata. Patart trtada for tht prograa iaoladt eoatiaaiag 
iatolftatnt of atabtr aatioaa* iattgratioa of prograa eoaetraa 
throaghoat tht vholt Oaittd Batioaa ayatttf aad dtfiaiag a prograa 
aparoaeh vithia tht OBBSCO atorttariat. A bibliography of OBBSCO 
paalicttiona oa voata# 1972-7 3# aad a atattatat of tht OBXCBf 
Aaaiataaet to Bqaal Bdaoatioaal Opportaaitita for air la aad Boata art 
ineladtd In tht aaatita. (JB) 
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!• I^JTRODUCTION 



1. Accordinj to the latest statistics avai\able to UNESCO-^, during the list 
decr:de the increas j of female enrolment in so^ol thrju^rhout the worlc. has .'.ept pace 
vith that of total enrolment. At the third level (Higher Education) female 
enrolment continues to increase faster than total enrolment. At present, 
U3 per cent of all persons enrolled at all levels are female, but this fic'ire has 
been the su;r- since I96O. oimilorly, at the first dcc^ second levels the figures of 
per cent and 1*3 per cent, respectively, of all persons enrolled bein^ female has 
not chan,.cci since 1960. On t;e other hand, whereas in I96O female enrolment the 
ihira lev'l accounted for onl^ 3^ per cent of the total, it rose to 38 per cent by 
19f>3 and ii.t^; remaineu at this point. 

c?. Thin ic.ure of h-^lt in the increase of the proportion of female students in 
total euroliiieat, veil as at the firrit and second levels is Tound in most of the 
rcrions. Hov/evcr, in ;Jorth iunerica, Eui'ope and Latin America a |.oint of parity has 
to all intents boen rccchod. The bi:tj;est increase is found in Africa at the first 
l^vc-i - a riti^ fro:n IJ p^zV cent to ^0 per cent, and in the /jrab ^tateo at the 
sc»cona lc*v^ri - rron 27 ier cent to 30 per cent. 

3. At ti:e third level, however, which shows the lowest female percentages, there 
i. :ive been increases in all r>j.;ions , pe-^ticularly in Europe {37 per cent to 

pCiT cent) vhicn now has the highest percentege at this level, in Asia 
{2^ p-r cent to *?e per cont), fSricn (20 per cent to ?5 per cent), and the Arab 
U.H»:cs (17 v^r cent to 2'; per cent), iiowover, the rise in Europe and Asia stopped 
if: l>ud, ^ 

A ;ainr;t this tackrround UIIECCO s lonr-term programme for the equal access of 
iris ana v/oir*en to educotion, science and culture started in 1965-1966 in response 
00 I trcr;d i^i ''einbfrr otntes and to the recommendations of the United Nations 
Corruai r.sion on the ot'itus cr Women.; the United Nations General Assembly and the 
• conor.'iic i^na Jjiociai Council. iTie General Conference of UNESCO, at its fourteenth 
:-e.r ion (llo/^r^mber I966), adopted two resolutions (lU C/5 - 1.1321 and 1.1322) 
laalui;.;, equal access of -iris and voiiien to education one of the five priority areas 
in tne education sector. 

..ctivitie:j iu the fields of literacy, access to technical and scientific 
ei icution, rural devcloy^^ierit ^ out-of-school education and co-education and teacher 
truinin ; n iv». Iven roport^d in detail to the ConiriioLjion over the past seven years. 

. oince tiie inception of this pro.:rarrj:.e the movement for equality of access of 
rivl'C^ and '^or:;en to education has taken r^reat strides in Member States and has 
nv/ceii^it'-jtcd its vic:orouc> r*rorientction durin'; the period of this report. 
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The reorientation of the procrarame took the form of join/ "beyond the equality 
of access of cirls nnd women to all levels of education, and towrrds enuality of 
training and employment opportunity, 

8. The linking of education, training and employment for ,^irls and \7cmen opened 
the way for co-operation between UIJESCO and ILO in the form of a Joint project for 
an investigation into the relationship existing bet^^en educational and employment 
opportunities offered to girl? and women, 

9* At its seventeenth session in November 1972 the General Conference of UNESCO 
strongly favoured and supported this reorientation throujrh a ressolution promoting 
new approaches to the achievement of equal access and opportunity of j:irl3 and 
women to all levels of education, training and employment , in all phases of life, 
taking; due account of their role in family and society. 

10* The above resolut '.on,*which also asked for the full and creative participation 
of (jirls and women in the economic and social development of their countries, is a 
turning point in UNESCO's activities for the promotion of f^irls and women. 

11. To formalize this chancre and reorientation the General Conference ^^^nendcd the 
title of the piogramme from "'Equality of Access of Girls and Women to Eiucation" to 
''Equality of Educational Opportunity for Girls and V/umen", to make sure it referred 
to equal opportunity for f^irls and women in education and not Just equal access to 
it. 

12. Another distinguishinc: feature of the programme during; ths? reportiiif^ period 
has been an attempt to involve Member States more closely in its activities, 
through increased contacts at the official and private level, and throui^h UNESCO 
National Commissions in some Member States such as Argentina, Sierra Leone, Ivory 
Coast, Sri Lanka, and Lebanon, who under contract with UIIESCO are under;aking an 
investigation into educatiorx, training and employment; IJepa] , v/here the National 
Commission will participate in the evaluation of the experimental project, and the 
United States of America where the National Commission is hosting and participating 
with UNESCO in orcanizin^ and finnncinc collective fellowships in rural education* 

13. Another facet in the reorientation of the programme was to change the granting 
of fellowships to individual women into collective fellowships for trairinr courses 
in Member States. The collective Tellowship has as one of its objectives the 
increasing of contacts and exchan.^es between leadin/?* and professional wcmen in 
I>mber States* 
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II. THE RIGHT TO EDUCATION 
Convention and Recommendation against Discrimination in Edu at ion 

\k, UNESCO activities for promoting the implementation ci' the Convention and 
Reconanendation against Discrimination in Education, adopted 1^ the General 
Conference in I960, were continued in 1971-1972. The aim of these instruments is 
not only the elimination of discrimination but also the adoption of measurtt to 
promote equal opportunities and equal treatment with regard to education. They are 
thus based on two fundamental uunan rights principles Which are of great importance 
in the efforts to ensure equal access of girls and women to education. 

15. As at 1 May 1973 , 6o States^ had deposited instruments of ratification or 
acceptance of the Convention. This represents an increase of nine ratifications or 
acceptances since 31 December '1968. As at 1 May 1973 also, 21 States 2/ had 
deposited instruments of ratification or acceptance of the Protocol instituting a 
conciliation and good offices Coimnission to be responsible for seeking the 
settlement any disputes vhich ma»' arise between States parties to the Convention 
against Di-^c imination in Education. 

16. At its most recent session (1972) the General Conference studied the second 
report of the Committee on conventions and reconrntendations in education. This 
report analyses Ul reports transmitted to the secretariat of UNESCO by Hsmber 
States on the implementation of the Convention and Rec(»Bendation. In addition to 
the summaries of these reports the document contains general observations and 
conclusions formulated by the Committee on the basis of the information provided in 
the reports. Since the questionnaire «ised for this second consultation of Msmber 
States did not contain a specific section referring to equal opportunity in 
education for both sexes, there was hardly any information referring specifically 
to the educational situation of girls and women provided in the reports. A great 
number of countries, however, admitted the persistence of unequal opportunities for 
access to education of rural population groups. Nevertheless two States Indicated 



1/ Albania, Algeria, Argentina, Australia, Brazil, Bulgaria, Byelorussian 
Soviet Socialist Republic, Central African Republic, Chile, China, Costa Rlct, 
Cuba, Cyprus, Czechoslovakia, Dahomey, Denmark, Egypt, Finland, Prance, 
Federal Republic of Germany, Guinea, Hungary, Indonesia, Iran, Israel, 
Italy, Kuwait, Lebanon, Liberia, Libyan Arab Republic, Luxembourg, Madagascar, 
rialta, Mauritius, Mongolia, Morocco, Netherlands, New Zealand, Niger, Nigeria, 
Norway, Panama, Peru, Philippines, Poland, Romania, Senegal, Sierra Leone, Spain, 
Swaziland, Sweden, Tunisia, Uganda, Ukrainian Soviet Socialist Republic, Union of 
Soviet Socialist Republics, United Kingdom of Great Britain and Northern Ireland, 
Venezuela, Republic of Viet-Nam, Yugoslavia. 

2/ Argentina, Costa Rica, Cyprus, Denmark, France, Federal Republic of 
Germany, Israel, Italy, Libyan Arab Republic, Madagascar, Malta, Morocco, 

Netherlands, Ni^er, Norway, Panama, Philippines, Senegal, Uganda, United Kingdom of 
Great Britain and Northern Ireland, Republic of Viet-Nam. 
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that the same teachers ar«e often employed in separate schools for the two sexes 
which allows either tp alleviate certain local difficulties in finding specialized 
teachers for girls' schools, or to provide education of the same standard in 
schools for both sexes. As regards access of girls and women to the teaching 
profession, those States which replied to this question indicated that the 
conditions are equal for both sexes. Two States reported that only women are 
trained as teachers for infant schools or as teachers of subjects normally tau^t 
only to girls. 

International Recomnendation concerning the Status of Teachers 

17. The Recommendation, the text of which was Jointly prepared by ILO and U11E800, 
was adopted in October 1966 by a special intergovernmental conference convened by 
UNESCO. The Recoiaaendation consists of provisions referring to the professional, 
eeononic and social status of the teaching profession. 

18. Pursuant to the decisions taken by the competent bodies of IIX) ind UNESCO, the 
reports of Member States on the implementation cf the Recommendation will be 
examined in the Spring of 1976. To this end a questionnaire drawn up in 
consultation with a Joint ILO/UNESCO conmittee will be dispatched to Member States 
in 197U. This questionnaire will contain a section on the living and working 
conditions of wcunen teachers. 
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III. f:TUDIi:S ;JID Rn>EARCK 

J}!'-^ iif jj:l.y.2.^ii; Lil^ ^z;'- twcve n L>iucatio aal and Training!; Cp nortunities and 
Qpnortu nitioo of Ijnpio.vr.ent otjen to \/or>en: Five Country Stucties 

Intro iuct ion 

39. Ihc vfctieral Conlertnce of' UNECCO at it£5 seventeenth session adopted resolution 
IA^2 (c) ^utiiorizincj the? Director -General to promote new approaches for the 
achittvojxr.t of e :ual access of f:irls nnd women to, and equa] opportunity at, all 
levelfj of ^:a-/;ation, trainir,; and er.ployment . In accordance with this resolution 
ul!^::'Cv\ i;i clo;;e co-operation vitU II.O> has undertaken an investication into the 
rej.utioii;.:»i:> betveor. e location ar.d trainin : opportunities open to rirls and \/omen 
and \ Acxr v rqdoymetit • It is bein^' carried out in five countries: one in Latin 
(k.cTicn, one in Aain, one in the Arnb States and two in Africa (rne francophone and 
one a!*/lor iione) . 'I'-e ^ urposf: of this investigation is to assist the five countries 
in definiii ; i:Lrate^ioj and policies concerning: cii'l^ and vomen's education* 
trainir ; Hnr] eu^rloy-u-ent , ond to increa^^e ^^mploynent opportuniti#?s available to them 
by rucilit:^-tin - their c-ccoss to orelin'inary technical and vocational education and 
trainxn, ihe charujtcr of t'ae investigation is illustrated by the scope of the 
pioblcTn:, tht procedure followed and the guidelines for research provided for 
yurticir:..nin countrieii . 

. corio : r the rroblo:: 



20. uG 3c-ries of investigations iias been rriotlvat^id by th«:r recof'nition of the 
nuT.erou:: i ^rri^ rj -ti^j. preventin,;; real equality of opportunity for .^irls and women 
ir* oducatioii » trainin;: and employiT»ent . Although in recent years many countries 
have taken re urea to irrrove the situation » the scope of the problem reme.ins very 

brcaa iiidoeci -ind ^'reater efforts :ire required* 

21. I*i virtually all countries equality of access of both sexes to education is 
written into liwr. Yet statistics shov that in practice progress has been quite 
2I0V. 2oii.e progress huij been made in primary education, but the rituation in 
socondar/ education is diiiquietine, : during: the last ?0 years the percentage of 

irlc; erirolJeu secondary education in Africa has risen only by 1 per cent* and 
only ? r-er ct;.iit in the rub states; whereas in I'^sia it has remained stationary with 

•iris iorciin/ j3 per cent of total secondary enro. nt. In Latin America, however, 
Gcne? progress a'=is been rado in that ::irls nov constitute UQ per cent of the 
^jecondiu-y enrolrent total. This la.^ in secondary education in the Arab States, 
/.frica and Asia is all the nore serious in that it is at this level that young 
people be.jin to prepare for future careers. The problem is then not only to create 
equDl opportunities for :irls and women in general education but also In education 
and tmirdn.;: i:ro,:ramnies which prepare then for skilled eii*ployment. 

22. Obvioujl/, oven if expanded educational and training opportunities for {^irls 
and vrc/'-»n '^xii^t^ the c^riditions nust be created wheroby ^irls are (l) encourafted to 
follou i^ica projrai;j,e^ > and (j) that these pro;;rai:ines lead to fjood einployment 
prospects. T'use conditions broaden even further the scope of the problem. 



BEST copy /|!'1fMRir • . f^/5".o 

^ P-lish 



i23. i'h-- .ryDi...3 of ,irls uad wouui's ^uucition ana trainini;, o.i th^ onu ii ,nu, 
3»\a Of talir .i. ioy:.iwUt oa tnu otlur cloa^ly ir.t^rr.latca as tJi . on. is 
dc, .nuont on oth^r ana tuv bcvrricrs to quality of oviortunity in thv two 
orl is .r. funua.a.ntcilly tU so.... The aU-ncw of t .canicr.1 ana vocational 
i.uuc-tio.1 to whica iris iiuw access IwOas to cm incr^asu m t.i_ nunocT of wouun 
without occu.j-'. Clonal 3.alls. Furthormoro ^ ^uca ui libs-nc. iw^^^a th- bcdiinccu 
uuVwio^uiwnt of .sociwty, for aiscriuiaition in -juc it-ion -anu uiayloyti-nt 
i.or:^tu-it^s soci 1 sw^wciitioii. By triiuin^ wo.icn for worta- Wiiil.. ..ositions . 
w8 lei -ily i.i ta. aiuul- twohnical oaJ irof^ssionJ. l^vds, Vaw i..nur*-.l 
wuuc;itiou:;l ^iiu SKill icv.l of taw i^o^ulition vill be riis... Furtaur-iorv , 
the wx. :n3ion ol ciiii.ioy.wnt o,.i>orTiuniti..8 for wo. .n woulu contribute to r.uucin^ 
til. rate of ,.o..ulatiou c.rowth. or it woulu 8.^cic tir^t woiu.u wniloy.- out3iu». the 
houc twitu to aave fw'..r cailar.n th^i those r.'wir.inj in tr-Uitional rolvs. 
. dtaoocii virtually ^1 countries are face- with tneS- ^roUl-ras . they .-jp^ often of 
ijrwate-r ma /^iiuue in ueVelo^in-, couatries vaere the vast u^Jority of wouen retain 
tu-ir traaitionil rol-s anu status -uid jea-rrJ. attituiv-s iu.eae ca :a^^. 

^i*. 'lue u ;bic .iUestioas rei^uiriub atiwy are tucn; iiow c-.n oirls xau woueu be 
eacoura ^.u to .cquire v.ualificatious wii.n eXi wrie-aCe shows ta-.t ye irs of stuay 
♦lau traii.in will oe wasteu siaCe tney will aot be able to tiud etr.loysieUt . -r 
^t least not in tae SwCtors for which ta.y naVe ir-^ared? On tne otaer n;ui-, 
if (lev occu. itio:ial aorizoas ate o^^nin . u. f-r wcner , now can theSe nv w ^rosiiects 
be r, fleet.:, iu tii. .uucation an. tr .iuir.j facilities available to taeu? Ana l.istly, 
.ut fuauuaieatally, how c:ui ^olicy oe iireCteu to reuovin:: tli. barriers, both lc,:-il 
ana above ill cultural, to the ulv^inCeUent of wou.n in terms of their euucation 
iiiu .ailoyueiit o.>,>ortuuitiws? 



•fr.Y <.r4 ,..fir>M r.r t.n, .robl^n Parti ci nanls gnu :.)r oce_aure, 
Particii;;..ftt8_ 

Coaccrnwa by this iroblei-i r.na fully -w.-re of its brou. sco-e ana comple-; 
natur. b..i,SCO nas unuerta..en an inv^oti.ja-ion in tae for:a of country stuuieS. 
Tvrenty-'fivc countriwS indicted tneir willia^ess to unUwrtalie- th- investigation. 
*.frica (11). u:t;ia /.u.rica h) . Asia (M uuu i^rab St.'t.s (5). choice was 

fin lly liiiit,.. to fiv. couatrieS - iiTcr^ntina, vory Co .st , Lebr.uon, Sierra Uou 
aae th. uLxic of .ri Lw. t on the b.-.sis of th.ir a .sir. to ; ^.rtici;j.:.te , tueir 

ri aic'loc-ition. -na ta. li^at their cas.s coul^ bria: to bear on tae i;robleEi 
of woi.la's eduction, zrsudw^ aaa -.l. lo:,a.>.nt iu tne r..jioiis th.y rei.r-.Sent ana 
la jeaeral. 

Ho le- of tn-- ti.t.lonU Coi:aai33ion8_ 

^u. la oruer to ..ssoci .t. e^Cii country cioaay witn the iiiv.stit^rition 
Ulievin tiiat by tiiis ta.. beSt r. o..;rca results would b. oUainec, tae Uisii^tO 
I'ation;! Coi-uuission xn -.cu country, unviei' contract to U..^3C0, aas t-'-a t.i. 
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responsibility for its o^m country study. Given the breadth of the study and the 
diversity of interest, all or part of the research has been subcontracted to such 
persons and institutions as universities , technical institutions , economics and 
education specialists etc., and is to be conducted by these in co-operation vith 
interested ministries. One member of each National Coonission has t;een appoijated 
to co-ordinate the research and to liaise vith UNESCO, as veil as to be responsible 
for the drafting of the country study. The National Commission vill approve the 
final draft of the particular country study Which vill be sulinitted to UNESCO in 
November 1973, the period of the research vhich vas originally set at six months 
having been extended a further three months. 

Rol^ of UiiiigCO 

37. UNESCO's role, in addition to the organization of the investigation as a vbole, 
has been above all one of guidance and counselling. A series of guidelines for 
research were prepared Jointly by UNESCO and ILO vhich the five countries were 
requested to follow so that the research results would correspond to the objectives 
of the investigation as a whole* and that the five country studies would, thenselvvs, 
be comparable to allow an < A-'^r-all view of the present status of women in terms of 
education, training and employment. Furthermore, both UNESCO and ILO experts in 
the countries involved were available to co-operate in the research when needed. 
Prior to writimc; this report four of the selected countries were visited and the 
fifth vill be visited in August. The visit to the countries .-showed that the 
investigation has provoked rpreat interest in many sectors concerning the proMtion 
of women and the stratef^ies of training and employment. There is wide participation 
by officials from various ministries, university professors, research workers, 
non-governmental organizations and trades unions. 

Planned follow-up 

26. A comparative report drawn from the five national studies will be drafted end 
submitted to the next session of the United Nations Commission on the Status of Monen* 

29. Vfhen the five reports of research results are completed and submitted, UNESCO 
in collaboration with ILO proposes to call an advisory connittee of experts to 
study them. Or the basis of this examination the connittee will formulate 
recomnendations. The reports « Wth recommendations, will then be formally subrftted 
to the five governments in 197U. The governments may then wish to implement the 
recomm^-ndations appertaining to national policies by establishing the necessary 
educational and training facilities through national resources and/or by 
international assistance. 

Guidelines for researcn l/ 

30. The guidelines for research provided for the five country studies indicate the 
approach to be taken and the major aspects of the problem of women's education, 
training and employment studied. In order that the reports be comparable, the 
guidelines first define the target groups ;o be studied; girls in the post-primary 
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group, 15-19 for secondary education, and 20-2U for higher education, as well as the 
female labour force as a whole. Furthermore, a general glossary of terms in current 
use in UNESCO and ILO was attached, as well as an educational structure model which 
each country was asked to compare with their own educational structure. 

31. Six general areas of research are delineated. First a general context is 
established in order to situate the problem of access of girls and women to 
education and training facilities and to employment. This context includes the 
status of women and the attitudes of society toward their education, their 
eaq;)loyment outside the home, and the legal or customary barriers to the employment 
of married women* The second two areas comprise technical and vocational education 
facilities available to girls and women within the education system and training 
facilities outside the system. In each of these areas the studies will discuss the 
types and levels of facilities available to girls and wom«n, the degree of 
achievement (how many successfully complete programmes, etc.) and the barriers now 
existing preventing free access of girls and women to these ^ueational and training 
facilities. In the area concerning facilities within the school system educational 
and vocational guidance for women will be considered, and in the area concerning 
facilities outside the educational system recruitment patterns will be covered. 

32. The fourth area of research concerns employment opportunities for women. In 
this ar«a an analysis of the occupational groups and sectors of activity in which 
women are now employed will be undertaken. 

33. The fifth area entails a comparison of the findings in the first three areas 
through relating current education and training opportunities for women to 
employment opportunities. A cross-classification will be made in so far as possible 
between the length and type of education and/or training, the occupation held, 
and the relative position of women and men, and conclusions. 

3U, The sixth area of research comprises future trends and projections in so far as 
they may be made on the basis of information collected and analysed. Future tr«nds 
concerning education and training and employment, as well as general policy trends, 
are to be distinguished. 

35. Finally, on the basis of these results general conclusions will be drawn as to 
the present relation between women's education and training and the onployment 
opportunities available to them and the projected and desirable relation. These 
conclusions are to be placed in the context of over-all development policies. 
Furthermore, conclusions will be drawn as to the obstacles to the advancement of 
girls and women and these will be carried further to analyse the possible means 
appropriate to each country by which they may be overcome. Also, those sectors of 
education and training where immediate action might be taken with positive results 
will be highlighted as well as those requiring more research or longer-range 
planning. 

36. tJNESCO submitted a request to the United Nations Fund for Population Activities 
for financial support for studies on the relationship bet%reen the age of marriage 
and equal access of girls and women to education and employment to-be conducted as 

a parallel research to the investigation on educational and employment opportunities. 
The countries concerned have shown great interest in these parallel studies and are 
prepared to undertake them should the request for financial aid be approved. 
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IV, EXPERIMEI^TAL PROJECTS FC'F EQUALITY OF 
IDUCATIOIIAL OpPORTUIilTY FOR GIRLS AIID 
mill] AIID ASSISTANCE TO OTHER PROJECTS 

UiJESCO has continued its activities undertaken in previous years for the three 
experimental projects jn Upper Volta, Chile and ITepal. 

Technical education, literacy and ad ult educati on in rural areas; I^xperiwtntal 
pro.ject in Uoper Volta 

37. This project, scheduled to cover a lO-year period starting in 1967, is now in 
itn sixth year, Itr, main interest is in rural environment. On the one hand, it 
aims at collectin; data on obstacles ippedlnr; full access of girls and women to 
education; increpsinc: the enrolment of girls in schools, improving the curriculum 
mainly in technical education; and on the other, at developing literacy, civic and 
family education in rural areas. The project foresees the extension of the work to 
the whole wountry. The full background of this project was given in the report 
submitted to the Coimission for 196° "'Q71. 

58. During this reporting eight fe^ii-owships were given in the field of adult 
education, two in literacy and one in technical education and administration. The 
study pro.:!rafrx.o for these fellowships was undertaken mainly in France and in similar 
projects in African countries (Burundi, Gabon, Mali, Senegal, Tunisia). The 
trainees have joined the staff of the project in the three pilot zones, Kongoussi, 
fianfora and Pd. 

39. Several trainini? courses were held in 1972/1973 for improving the living 
conditions in villages, trainin* local staff at all levels, women village leaders, 
women instructors, midwives, literacy workers, and improving teaching aids. These 
trainin?: cour??^? provide the opportunity for collaboration between the project and 
the different public and private organizations., and lay the foundation for 
functional literacy. 

i>C. The participation of villagers in the construction of class-rooms, cultural 
centres and maternity units is an lmpc:tant factor. Collective fields have been 
cultivated by women and the harvest used for the benefit of the whole village - 
tuyiop; of seedc and equipment, etc. Voluntary workers from Upper Volta continue 
to constitute a huran investment in this projectt 

Ul. The r^ift coupon scheme continued its assistance to the project by providing 
financial assistance for the digging of wells for the villa^jes, buying mills, carts 
for transporting wood, and cobylettes to the amount of $US 29,675 for 1971/1972. 

1»2, Plans for the future reorientation of the project are under way, aiming at 
youn^ girls in schools and adult women In rural zones. There will be emphasis on 
the complementary roles of men and women, as men who do not benefit from these 
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,aannea for a period of six years with a UilESCO expert actint^ as Chief Adviser. 
The rrc>,lect has continued to move towards its main objectives - 

(i) to increase enrolment of girls in primary schools; 

(ii) to provide at a co-educational training institute 

maximum facilities for the training of women teachers; 

(iii) to implement the programme in other parts of Nepal and to make 
the experience available to other countries in the region. 

53. Results for the first three years show an increasing number of girls recruited 
for teacher training and enrolled in primary schools. During the first year 25 
women teachers were trained in Pokhara, 50 in the .econd and 100 in the third, 50 
of whom will be trained in Pokhara and 50 in Dhankuta. Thus the target for training 
100 women primary school teachers per year has nov been reached. The Government 
forsees an increase of women trainees to 150 by IS^k, provided stipends and hostel 
rent can be found. 

5'*. Two regional study tours to India were awarded in 1972 under the fellowship 
programme, and further study tours to India and two fellowships to the Philippines 
and the United Kingdom will be awarded in 1973. 

55. A hostel for women trainees was opened in rented premises and the trainees 
received stipends under UNICEP assistance to the project. The next step is to 
provide a permanent hostel for 100 women students on the Pokhara Campus. Funds 
for the hoste.! are included in a government request for UNICEP support. 

56. In co-operation with various government organisations a si:c-week coMBunity 
course for 25 women was organised covering such subjects as hygiene, nutrition, 
family planning, first aid, local government and village develoiment . 

57. The UNESCO Adviser to the project also co-operated in the organization of 
functional literacy programmes for adult women in the area. 

58. upgrading courses are run continously: (a) for trained teachers with poor 
academic backgrounds to give them fuller qualifications, and (b) for candidates 
for teacher training who cannot get the proper qualifications in their villages* 
Courses for primary school teachers in adult literacy instruction are also arranged. 

59. Publicity is the most imi^rtant means of increasing girls' enrolment. Moiy 
ethnic groups in the rural areas are eager to send their girls to school when 
they understand the facilities given them and that education in the new primary 
schools aims at improving village life. 

60. Information is given during village meetings - which requires extensive travel 
on foot by the UNESCO Adviser - through a planned one-year radio campaign with 
weekly programmes. It is hoped that this will reach a large audience despite the 
scarcity of radios. 
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cl. v uid-toru cV..luatiou tiic iTuJcCt will be- undcrt::Kun by the ilcpalv.se 
National Coruiaission under contract with UIJESCO in 1973/197^*. The evaluation foresees 
a follow-U;. of the project through refresher courses for graduates after teachint' two 
years in a villafie school. It -ilso foresees a survey, t:.nd a visit by the project 
ijcrsomiel to all teachers in their villa,%^s. 

62, Tac ;>roject has been extended, on the mouel of Pokhura, to the Dhonkuta 

zone where ,:irls are under recruitL:..'nt to start traininij in August /September 1973, 
in accordance with the new educational pxan. 

Other : ro.iect8 

63. UWESCO continues to provide technical assistance for women's education to 
five other irojects whicn receive financial support from the United Nations 
Dcvelopuient Proc^raijue in the fields of technical education in rural areas, rural 
education, technical and conmercial education and teacher training. 

Out-of-school education: Burundi 

6U. The expert in women's out-of-school education, who be^jan her mission in 
S«.i;iieiaber 1968, will continue to assist the Government in reforming elementary 
education and in helping the transition of home economics schools into technical 
schools. Durinc the period covered by this report two counterparts have been 
trained. 

Technical education in rural areas: Central African Republic 

65. UNESCO's assistance in this field is provided through an expert. A UNESCO 
mission which visited the country in 1973 recoomcnded the intecjration of seven 
UlIESCO experts to be assic^ned to CERP (Centre de C-sordinatlcn et d' Etude de la 
Renovation Peua^o.^ique) . The expert's concern within this team is to assist in 
the elaboration of the national policy and the reform of curricula for cirls 
within and outside the school system. Two counterparts were trained in this project. 

A^r . •. ' • i'.i.. . Iran 



66. In the field of wouen's rural education technical assistance was provided 
to Iran from January I9btt to June 1972. The two experts who were appointed 
successively assisted the Ministry of Education and the Ministry of Agrarian 
Reform in the training of women rural community workers (animatrices ruraleo). 
They also contributed to the establishCicnt of the Women's Armies of Knowledge, 
Health and Development, in 'o..n xion with this project a. number of ''Rural 
Houses of Culture" ..ere opened throughout the co'ontry. A counterpart has now 
replaced the expert. 

Technical, coiaaercial. family and social education: Muuritan ia 

67. Two UWLSCO experts assisted the National School for Commerce and &)cial/Family 

I . . . 

o 
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i' iw 'iiti Of) if. t.ii-j t.*laLoratJ.c)n oi' curricula voll as in teacning ;:^tudent3 and 
traiiiinr: ccuntcr]>artGt 'Ilu: oxr.»?rt in cai.ii.;erciai education, who Joined the school 
in DfciMaber 1972, completed his initjuion in April 1973t The expert in social and 
r-3!nily education, who beran hur nission in January 1970, v/ill continue until the 
end of r,)7'3, "our '!nii:e] ilationr volunteorn will .loin the rrolect in ^1Q73. 

'I'eachcr trnininr^: Yeir/.m Arab Republic 



6ft. Ai.ji;.tance i:.-, provided for the traininr, of v;onen teachers for ci^ls* gtoooIs 
teachers of r.or.e economics a.ia adult educators. The two experts began their 
riii::;;ion3 in Lecenbc-r J 970 and Auguirt 197'^' • 
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V, TPAIuING 01' - FELLOWnHlPC 

Traininr. of women for responsible rests 

69, During the reporting period, UNEGCO provided fellowships for 1*62 woir.en: 
Africa (66), Arab States (U9), Asia (137), Europe (8U), and Latin America (126). 
The percentage of fellowships awarded to women by all sectors of UNESCO in 1971/1972 
was Ih per cent of the total fellowships provided. 1/ 

70, The fields of study were uainly training of nursery school teachers, technical 
education, home economics, documentation and librarianship, teacher training, 
psychology and ppychopedagogy , biology, sociology, functional literacy, educational 
planning and administration, language teaching, science teaching, teaching methods 
and audio-visual aids, 

71, The fellowships provided by the programme of equality of educational 
opportunity for girls and women fall within the above totals. However, as these 
fellowships form an essential feature of the programme soii^e details are given 
below. 



1/ Africa: Botswana (6), Cameroon (2), Central African Republic (1), People's 
Republic of the Congo (1), Ethiopia (2), Gabon (l), Ghana (7), Ivory Coast (U), 
Kenya (U), Liberia (U), iladagascar (7), Mali (2), !!auritania (2), Nigeria (6), 
Sierra Leone (6), United Republic of Tanzania (1), Togo (2), Uganda (3), Upper 
Volta (1), Republic of Zaire (l), Zambia (2). 

Arab State s; Algeria (5), Bahrain (2',, F*ypt (12), Iraq (U), Jordan (2), 
Kuwait (1), I.etancn (^), ".orocro (3), Sudan (U), Tunisia (7), People's Democratic 
Republic of Yemen (3). 

Asia ! Afghanistan (9), India (6), Indonesia (U), Iran (2), Israel (7)» 
Khmer Republic (1), Laos (3), t:alaysia (2), Ilongolia (15), Nepal (2), Palvistan (1), 
Philippines (19), Singapore (3), Sri Lunka (2), Thailand (U7), Viet-Nara (2). 

Europe: Albania (2), Bulgaria (9), Czechoslovakia {^) , France (3), Federal 
Republic of Germany (1), Finland (2), Greece (1), Hungaiy (U), Italy (2), llalta (l), 
Poland (3), Romania (1), Spain (27), Turkey (5), Ukrainian Soviet Socialist 
Republic (l), Byelorussian ooviet Socialist Republic (2), Yugoslavia (l). 

Latin Ar^rica and the Caribbean ; Argentina (8), Bolivia (6), Brazil (lU), 
Chile (5), Colomoia (17), Costa Rica (2), Cuba (6), Domini an Republic (2), 
licuador (5), El 'alvador (U), Guatemala (3), Guyana (2), Honduras (U), Jamaica (9), 
I-toxico (9), I'lica'agua (3), Panama (9), Paraguay (8), Peru (2), Uruguay (2), 
Venezuela (5). 

British I ajtern Caribbean Grout) ; Antigua (l), Barbados (l), St. Lucia (1), 
St. Vincent (1), Trinidad and Tobago (U), 
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Y«i. i^urxu. tiu- xwriou uf t^iis rv.iort, 1971-1972 und 1972-1973, che following 
fellow3hi;s wore ^ToviJi-J midcr the Rejuiar Prot:rame : 11 i^ellowships in the 
eXi-erimeutal iroject in Upper Volta (6 wouen , 5 men), .nJ two re^jional fellowships 
for the exi'eriiaeatal project in Hepal. Durin^^ the saiae period 17 fellowships were 
given in the fields of planninc and educational adioinistrativn. 

li* Under UiJDP teclmiccil assistance 12 fellowshirs were civen; xl women, 1 man* 
The training; i-criod was for six months and they were mainly trained in the fields 
of adult eaucation, technical education ^ literacy and teacher training, 

T**. The above fellowships were on a rerjional and internaticnal basis and were for 
i^eriods varyin;^ frou three to nine months* 

(5, In order that fellowships micht have a create^ impact and to facilitate exchange 
between women leaders, the 1973-197'* fellowships programme has been reoriented 
towards collective rather than individual ..cvra^'o. 

T6. a four-week trainin^^ course for ik woe en from Asian and African English-speaking 
countries has been or^^anized, ihis will t :k^» place during 1973 in the United States 
and is partly financed by the United States National Coirmission. The course will 
bring together leading woiren workers in the field of rural development to exchange 
ideas and experience on rural development problems, and in particular the role of 
education in the rural development process. It will be carried out through 
lectures, discussion t^roui^s on related topics, and visits to rural development 
proj ects* 

77 • A four-week regional training course in technical and vocational education 
for women will be organized in 197** in a Latin American Member State for 10 women 
from Spanish-speaKing countries* This course will be linked with the experimental 
project in Chile* 



VI. AREAS IH UNESCO ACTIVITIES CONCEBNING EDUCATION OF WOMEN 

Human Rir.hts proriramme 

lb. A Human Hitjhts Co-ordination Unit was created on 1 May 1973. Its Director, 
who is responsible for seeking within the fields of UNESCO's competence, solutions 
to problems such as racism » racial discrimination, and the erosion of human rights, 
which are the jrinciial threats to peace, .^he will also be closely involved in the 
prcmction of the right to education, including the right of women and girls to 
equal educational opportunity with men and boys. 



Literacy 

79* Despite world efforts to combat feianlo illiteracy, the ratio of illiterates 
nas rcmamea hi^m-r for women taan fur uen. In UiJhtiCO, literary nctivities ft.r 
men and women are conceived in -in intc-^rai'nl (M..it.oKt. . Uornon aro enmuracod to 



R/ CI. 6/580 
Patre 19 



participate in literacy courses and, not infrequently, arc known to snow greater 
interest and application. 

80, Specific progranmes have been carried out in some experimental work- oriented 
aault literacy projects (tcuador, iithiopia, Iran, Mali, Tanzania, Venezuela) 
related tc health, nutrition, home economics etc.)* 

ttl. Several activities concerning women have been imdertaken in ASFLC (Hegional 
Centre for Functional Literacy in Rural Areas for the Arab States); 

- a case study, in Lgypt and Sudan, was prepared in order to collect 
background material for formulating educational activities linked witn ftimily 
planning programmes; 

- meetings with the Governments of Tunisia and Algeria were held on the 
problems of women; 

- training courses on the preparation of pedagogical material in relation 

to population problems and on the use of media to promote interest in this question; 

- operational seminars have been organized in two countries of the region: 
on functional literacy and family planning in Tunisia, and on Arab women and 
national development in the Arab Republic of Egypt. 

62. Tne Jury ^.ppointed by the Director-General to award the ^k>hamed Reza Pahlavi 
and lladeshda K. foupskaya. Prizes, awarded the 1972 Nadeshda K. K'i>rsk»»y»i Frixo to 
the Education Corps of Iran for their intensive efforts in the field of literacy 
The Corps is comprised of young people called up for military service and voluntary 
girl helpers. 

53. Women's non-govemnental organizations play an important role in the world- 
wide struggle against illiteracy and work closely with UWi.SCO in carrying out 
activities to promote literacy among women. 

8U, In co-operation with UNESCO three regional seminars on literacy were organized 
in Asia, the Arab States and Africa by the International Federation of Democratic 
Women, Union of Catholic Women's Organizations and Associated Country Women of the 
World, and International Alliance of Women. 

ti5. Financial assistance was given by UNESCO in 1971 and 1972 to the International 
Council of Wcaien to facilitate the participation of two Lebanese women in training 
courses organized by ASFEC on out-of-school education and functional literacy. 

bti. A contract was made in 1972 witii a branch of the Association of Girl Guides 
and Girl Scouts in Pakistan for tv^ rub" ■"•-t ion of booklets for new literate women. 

Adult education 

tt7. The major event in this field during the period of the report was undoubtedly 
the Third International Conference on Adult Education convened by UiiESCO in 
Tokyo from 25 July to 7 August 1972. .his conference devoted a great deal of 
attention to the place of women in society generally and to their educational needs 
in particular. These problems are referred to several times in the Final BieiX)rt of 

/... 
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the Conference (document ^'P/^W25}f and emphaius is placed on the fact t^hat within 
the categories of ^'forgotten people'\ from the educational point of view, *Vomen 
and younc girls are often particularly under-privileged**. Consequently the 
Conference ndoptf^d a special recommendation (number 3) relating to "equal access to 
education for vor.on'\ qnd invited Mrmber States to nive "high priority in their 
development plans to Drovide wider access of women to educational opportunities ^ 
and in j articular to out-of-cchool education" • 

^16. The Tokyo Conference stimulated strong interest among those concerned, and 
especially among international women's organisations! 10 of which pirticipated 
in the work of the Conference. Two international non-governmental organizations 
specializinf!: in the field of family questions were also represented. 

^9. Among the steps taken by UNESCO to put into effect the Tokyo Conference 
recommendations within the approved programme for IPTS-IPT'*! is the expansion of 
the project of co-operation with non-governmental r^r^anizations in the field of 
adult education to include a latge number of women's organizations. These presented 
To UNESCO in 1973 eighL proposals: for collaboration in the execution of non-formal 
educational activities for women, particularly in developing countries. 

Teacher trainin^:^ 

90. The teaching profession was one of the first to be opened to women, and in 
many countries women still form the majority of teachers. Nevertheless in many 
developing countries the lack of trained women teachers is one of the major 
obstacles to the enrolment of girls, and in many countries women teachers lack 
alcquate training. 

91* ?re-*service and in-*service teacher training is still one of the main 
priorities of ^'*:EGC"^ and although efforts have been mc4e over the past years to 
increase the number of female students in teacher trailing colleges assisted 
UT^'ESCO/OIIDP in Africa, Asia and Latin America, the proportion of women students in 
these colle^^es is still far from reaching a level of equality with men students. 
The number of women on the staff of these colleges and female fellowship holders 
is ilso far from adequate. 

92. Ourin^s this period, other than those activities mentioned in paragraphs 52-62 
and 68), UIIESCO/UIIDP have assisted the Government of Bahrain in establishing the 
Higher Teacher Training College for Girls. The number ct students enrolled is 
125- This colle^je will help train women teachers for secondary schools. 

93^ U^l^5C0/UMD^ have assisted the Government of Qatar in the establishment of a 
Kirhcr Teacher Training College for Girls. This college will start in October 1973- 
:;inety-.five girl students will be recruited in the first year 1973-197'». It is 
envitJaced that i*93 fjirls will be recruited in 1977-197S. 

9''- V/oLien staff members in teacher training colleges and individual experts 

advi3in,: niniotrieo have establiGhod hone economics on a sound basis in the Higher 
Teacher Training Colleces and Secondary Schools in the People's Democratic Republic 
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Of Yemen, in the Yemen Arab Republic, in Sudan and Libya. In nost cases the subject 
is not Just a domestic science subject, but one that has an important rolo to play 
in the development of women's education as well as in the fields of consumer 
education, family relations and child care and guidance, institutional management 
and nutrition, home nursing, housing, home management. 

Rural development 

95. The programmes of the Division of Education for Rural Development are 
increasingly concerned with the Role of women in rural developnent, following an 
important recomr endation of the UNESCO/FAO/ILO World Conference on Agricultural 
Education and Training (Copenhagen, 1970), which reads as follows: 

•'An area of special attention is that of rural girls and women. 

Both as agriculturists who undertake most of the food cultivation 

in many countries and also as mothers, their potential contribution to 

rural development is very great indeed. In far too many cases, this 

potential has neither been realized nor developed through 

providing access, on an equal footing with men, to agricultural education. 

Initial trials in the training of girls in agriculture, combined with 

home economics subjects, and using them in extension services and 

teaching have been most encouraging. A featur<; of this decade must 

certainly be to open the opportunities of technical and vocational 

education and training, as well as employment in rural services, 

to the girls and women of the countryside in order to encVie them ^ 

their full contribution, both in the home and in the community. Ao an 

investment in development, it would be difficult to think of a more 

important need." 

96. The overall policy in agricultural educatin and training of PAO, UNESCO 
and ILO is formulated by the Directors-General of the three Organizations on the 
advice of the FAO/UNESCO/ILO Joint Advisory Committee on Agricultural Education, 
Sdience and Training and a woman is a member of this Committee. The World 
Conference on Agrictdtural Education and Triining (Copenhagen, 1970) elected a 
woman as one of its vice-chairmen* 

97. I4any of the projects in agricultural education now contain important home 
economics elements, designed specifically for the training of woiren for their 
role in rural development. A few examples of these projects are given hereafter: 

(a) Africa 

Fwandat The programme of the "Centre d'education rurale et artisanale" 
(CERAR) is geared towards vocational and family-life problems. 

Zaire J A girl student from Lower Zaire is attending the third-year 
agricultural course of the "Insti:ut de Bengamisa". 

(b) Asia 

Philippines: An outcome of the UNIP/UNEf CD project in Central Luzon State 

/• « • 
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University in the Philippines is the establishment of an extension education 
prograimac to the nearby "barrios" where attention is given to woicfia, children 
and adult farcer education* 

In the mobile agricultural teacher training crurses organized in Asia 
the courses give particular attention to the importance of women in rural eoBBunity 
affairs and the need for out-of-school educational prograimes for woaen* 

(c) Arab tates 

The seminar on the role of educatin in rural development in Arab 3tites 
scheduled to take place in November 1973 will devote one day to the aspect of 
women and their role in the development process. 

Technical and vocational training 

93. This report cannot possibly deal with all UilBSCO's activities in this field* 
other than the projects mentioned in Chapter IV* However* the sitxiation in 
technical training colleges arsisted by UNESCO is not very encouraging so far as 
the education of girls and women is concerned. 

99* In this regard it is worth mentioning the technical teacher training project 
in Singapore* where technical education has been introduced into forms 1 and 2 
of general education and where students* regardless of sex* attend basic workshop 
courses in metalwork* woodwork and electricity. Half the students of such courses 
are girls. Amongst the teachers trained for this type of education a nuniber of 
women are teaching technical subjects and technical dra%ring in forms 1 and 2* 
and also technical education in forms 3 and U. 

100. In polytechnics assisted by UNESCO in Asia* the Institute of Phu Tbo* 
Saigon* Viet-Nam has II8 girls out of a total of 1100* The Fine Instrument Centre 
in Seou].* Korea had in its first phase Uo girls out of a total of 300* The 
Singapore polytechnic has 320 girls out of 2100 students* and the Malaysia Ipoli 
Polytechnic 120 ^irls out of 800 students. 

101. In Latin America the Barquisimito Polytechnic* Venezuela and thu Regional 
Centre for Industrial and Technical Training* Ouadalajara both have approximately 

20 per cent girls* 

102. In five polytechnics in Africa and one in the Arab States assisted by UNESCO 
there are no girls at all. 

103. It is very clear that equal access of girls and women to technical edueati<m 
will remain a priority area for many years to come. 

lOU. In order to assist where the need is greatest and as a follow-up to the 
meeting of experts held in Kuwait in 1969 on the access c? girls and women to 

technical and vocational education in Arab countries* assistance was given to 
Epyvt for the organization of a regional course on technical and vocational 
education. 
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105. The aim of the course was to give women teachers in technical education a 
solid basis of further training and to inform them about the various openings in 
technical training for women* 

106. The course was organized for four weeks in Cairo during July 1972 by a special 
comnittee set up for this purpose. Two participants from each of the I8 Arab 
sember States of UNESCO were invited. 11 countries were represented (Bahrain, Iran, 
Jordan, Kuwait, Lebanon, Libya, Oman, Sudan, Tunisia, People's Democratic Republic 
of Yemen, Yemen Arab Republic). 

107. The proframme was composed of several subjects including education, planning 
for technical education, psychology, industrial sociology, evolution of societies 
as related to technological development, human development, vocational and 
educational guidance, audio-visual education, technical education in developing 
countries combined with discussion groups and visits to industrial schools, 
factories and training centres. 

Science/Wutrit ion/Family education 

108. The Division of Science and Technology Education promotes the advancement of 
women through its programme in science and technology in general and in particular 
throtigh its programme in home/family, nutHtion, and health education. PrograomBS 
in natural science encourage more young women to participate in science education 
as a prereqiiisite for other vocational and professional education ao well as for 
personal use and appreciation. Programmes in home/family and food/nutrition atteni* 
to pi«pare for vocational and professional training in these fields of study and 
specialization. However, apart from this, the programme attempts to develop the 
present generation of youth as competent and responsible parents of future 
generations. . The need for all family partners to participate in home/family and 
food/ntjtrition education is emphasized. Only when all members of a family understand 
connon tasks and responsibilities within the family will the quality of family 
life/participation and liberation of all potentialities of family meinbers concerned 
be fulfilled. 

Population education 

109. In UIIESCO's population education activities, women have not so far been singled 
out for programme emphasis. However, every effort is made to include women in 
educational programmes both in and out of school. Of particular importance is the 
involvement of women in functional literacy pro/grammes where family planning 
content is inserted according to the expressed needs of the participants. 

In future UNESCO contemplates studying in depth the effects irtiich changes in 
attitudes towards population issues may have on the promotion of equal 
opportunities for the access of girl? and women to education. 

t4ass media 

110. The problem of women's education peruieat.oB thf acfcivities of tlie free flow of 
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inrornation and book develorment. The use of ji'fiss media, malr.lv of radio and 
television, for the educati^'on of wor.en is carried in the experimental project of 
Upper Volta throu,o;h course's in the use of audio-visual aids. Two traininpr courses 
durinp the period of this renort were n-iven in Upper Volta, with very positive 
results. Two '/omen produce rroKrammes for tl>e project. 

111, All cro.lects utilizing radio and television for out-of -school educatior cater 
for TOmen, in rural development projects in Peru and Senegal, introduction to 
science in E^pt, educational broadcasting and television in Tunis, literacy and 
post -literacy projects in Jamaica and Tanzania, problems of vouth in Asia and Africa. 

112. EncourarTieraent to the enrolment of women which leads to intervention vith 
governments to enrol women in courses for training in radio and television hu been 
successful. 

113- Preliminary studies have been undertaken in Trinidad and Tbba^to for a nasslvtt 
out of-school project for women based on mass media. 

Information 

111*. The UITFSCO Chronicle referred to the advancement of women once in 1972 and 
three times in 1971. *The UNESCO Features service, which is distiibuted to the media 
everrr fortnight, published a number of articles and items in the same period. These 
ranged over subjects closely connected to the UNESCO pro^nrammc such as one on 
coeducation end the advancement of womeii and another on the experimental project for 
women in Nepal, to lerrs of an Inoulry in the i=*ederal 'Republic of r^ermany Into women's 
entry to the profc .sions and items from Sgvpt, the Ivory Coast and Ilorway. 

UHRWA/IWESCO 

115. The Urw.fl/UNESCO education programme, which has been in existence since 1950, 
makes no distinction between the educational or occupationcLl opy-ortunities offered 
to men and women, boys and girls. The progranme operates schools which provide the 
first nine years of schooling. Pupils wishin/' to pursue their studies in order to 
complete their secondary education must either enrol in private or government 
institutions, except for those opting to follow vocational training courses at 
secondary level, where umVA/inmsCO facilities exist. Post- secondary vocational 
training and teacher training colleges are also operated by UI<fRWA, while a limited 
number of university scholarships (70 new and 385 continuing) are offered each year 
to the most deserving and needy students, 

116. During the current school year (1072/1973), some 260,000 children were enrolled 
in IM''A/U1^IE3C0 schools, nearly half of whom were f^irls. These schools were staffed 
by over 7;00n teachers, a<^air nearly half of whom were women. These figures compare 
very favourably vith the recoids of the surrounding host countries. At the upper 
levels of the school ladder however, the figures are less impressive ouantitatively 
where out of "^,523 .^tud'^nts following courses at the vocational and ^eacher 
training centres only 973 were women, 

/... 
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117. In nervice teachfi' traininp: courses are given to riround 1,000 teac' crs per 
year, where the proportion of women is often equal to that of men. 

u mCEF/irrlKS CO 

118. The importance of education for troraen and <;irls has been enrohaslzed not only 
in UNESCO's regular progrcunme but in programmes of co-operation with other 
organizations of the United Nationc svste*% A notable exMtrole is the r'ESOO/UWICFF 
co-operative prorrramme. 

119. The Executive Boards of the two organizations approved in 1^72 the Joint 
oecoimnendations of the Director -General of UNESCO and the r:xec«tive Director of 
UNICEF on UIIIcriF Assistance to Education. 

120. The Joint Reconnendations place the emphasis on UTTlCEF's nid beinp: directed to 
assist countries to improve the situation of children deprived of a basic 
practicable level of educational services and opportunities* particularly those in 
rural areas, ur an slims and shanty towns and in the least developed countries. In 
this regard the education of ifomen and girls is considered of particular importance 
partly because help to tnothers is one of the best ways to help younr* children, and 
partly because more equal educational opportunities for girls and women will 
facilitate their increasing occupational role in national development. 

121. In assisting the '^vernments in the preparation of UNICEF assisted projects, 
UNESCO field personnel have increasingly given attention to include women's 
education within the projects of integrated services for children. A brief paper 
on the modalities for UTIICEF assistance to the eouality of educational opportunities 
for girls and women was submitted to the Inter-Agency UNESCO/UNICFF meeting in 
March 1973. This mper will be incorporated in the UNESCO/UI^ICEF Field Guide and 
sent to the Regional Offices of UNESCO and to tmESCO field experts (see annex III). 

122. IXirinp t^e period of this report UNICE'' assisted the follo^dng projects for 
the education of women . 

Equipment for the experimental projects in Central African Republic, Iran, 
ENECOFAS, 1/ Mauritania, Upper Volt a, People's Danocratic Republic of Yemen* 
Yemen Arab Republic. 

Training courses in the form of fees for teachers and stipends for trainees, 
Nepal, Yemen Arab Republici 

F ellowships in Yemen Arab Republic. 

Hostels - rent for a hostel for girl students in Tepal. 
Funds- in- Trust 

123. UNESCO continues to co-operate, financially and technically, in various projects 
financed by Funds-in- Trust ar.--!" which are open to twirls nnd women without 
discrimination. 
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.I2U. UIIESCO/SIDA- ,'FAC t'inr.nced a procrarome on Arric Itural Credit and Related 
Co-operatives in Afghanistan which has an important :\anctional literacy component. 
Thi" project begun in 1970 is scheduled until 1978. A consultant on women's 
education will be recruited for the project. 

12 J. Two UNESCO/SIuA projects at the Institute of Industrial Electronics and 
Institute of Refrigeration and Production Engineerirj in Cuba aim at training 
middle-level technicains. The two Institutes are or en to both girls ana boys 
with no discrimination whatsoever. 

126. In Tunisia - SIDA financed the building of three secondary boarding schools 
in Sfax, Beja and Nabeul. These schools have been completed and arc open to both 
girls and boys equally. 

127. Ill Upper Volta a national seminai* and two training courses were financed by 
NC'^AD 2/ on the role of radio -television in the economic, social and cultural 
de/elo^Bent of the country. A number of women attended the seminar. 

126. In Zambia a functional xiteracy experimental programme for women and men 
was financed by the Danish and Norwegian Students' Association. 



VII. COLLABORATIOH WITH KOH-GOVERNMENTAL ORGANIZATIOMS 

129. Hie collaboration and close relations between UNESCO and non-i^ovemmental 
organizations is very valuable, as it supplements the activities of UNESCO whose 
modest technical and financial resources do not allow for its impact in various 
fields for the promotion of women. 

130. The programme for equality of educational oj jortunity for girls and women 
will tend to rely more in future on NGO activities for the advancement of women, 
as this will allow UNESCO to reach a much greater public and to sprea:*. this action 
on a much wider scale. 

131. The considerable and diverse experience which NGOs have developed in their 
particular fields, their various approeoHes to the elimination of obstacles standing 
in the way of equal educational opportunity for girls and women contriV-\.te 

to the solution of problems in various area.,. Their fight for the elimination of 
discrimination against women takes the form of periodicals, bulletins, radio and 
television procranmes , conferences, meet. ngs, seminars, follow-up of recomoendations 
and resolutions passed for the equal rights of women by United Nations organizations. 
Conferences of ninia*-ers, national and international bodies are followed and given 
large publicity. 

132. For the period of this report - 1972/1973- t:^C? (vcren -ir'' "ixoO 

hfive actively c^ntrilut-J to different activ'ties undertaken by UITSCO for the 
'. motiv.n cf V : ■■.■n. 



U rji- 'ir: *.-r:/.'.i-n'..l . v.l r-:; nt r. -rity. 
--:/ .■:.r^•. .J ViC.y f.r v 1 .pnent. 
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133. Participation of NGOs in surveys, studies and Investigations carried out 
by UNESCO in the past have consisted of important contributions in the fields of 
out-of-school education (i960), rural areas (196U), literacy (1965 and 1969), 
higher education (1967), co-education (1968). 

13U. In 1971/1972 NGOs contributed to the report on ''Equality of access of girls 
and women to education in the context of rural development", which is submitted to 
this twenty-fourth session of the Commission. 

135. In 1973 NGOs are participating in the "investigation on the relationship^^ 
between educational opportunities and employment opportunities offered to women 
in five countries at the request of the UNESCO National Commissions in these 
countries . 

136. In the experimental project in Upper Volta certain national branches of 
NOoi have organized seminars on literacy, adult education, civics, community 
development and integration of women in the professions. They also organized 
training courses in throe pilot zones. They are the following: 

All African Women's Conference 

The Associated Country Women of the World 

International Coxmcil of Women 

World Mcvenent of Mothers 

World Union of Catholic Women's Organizations 

World Confederatio!i of Organizations of the Teaching Profession 

137. Within the fr.-newcrk of the Chilean experimental project some NGOs have 
undertaken to infom the public on scientific and technical careers open to women 
nnd on working conditions. This information is aimed at attracting girls to 
scientific and technical careers. The NGOs concerned are: 

International Alliance of Women 

International Federation of Business and Professiono:. Women 
International Federation of University Women 
W>rld Federation of Trade Unions 
W' rid Confederation of Labour 

138. During 1971/1972 invitations were sent to kk NGOs, including l6 women's 
rganizations. offering technical and financial assistance for activities pronoting 

w-nen's education. Seventeen c rganizations replied expressing interest in 
c;;ilaborating with UNESCO, 10 of them women's organizations. Eight of these 
;rgani2ations received assistance in 1972 (five being women's orgonizations) . 

All Aff.V nn WonPti's Conference : Seminar on "the role W^'^^en in the 
liberation ol' Ai'rica' , Dar-ea-yalaam, Tanzania, 2U-31 July 1972. 
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i:£2_'rli;^-^..^"'^>'nt.ry W. i. vn f the W...r ld : Seminar cn "the role of South 
.\iierio".p. tiicn ar^ eitiT.ens in n developin,? wrlcl , Recife, Brazil. 
11-1"' nepte.i^or 1^"^72. 

I ntbrn.'.ti.. nal Ccuncil j f Women : Project "to meet the social nnd economic 
needs .*f Turl.i -b women by . i -vidinrr v/nrk-ori.^nted literacy day and evening 
Classen r'.n.i by aeveloijin;: suit;'.ble instructional materials'', IpTS-lOTl* Turkey. 

Wpr l..: Assuciati'-^n . >f Girl Guide s and Girl Scouts : Project aimin{; at 
'•rcn.tin- t!ie stptus cf v. men throuj^h literacy, basic education, hygiene, nutrition 
pr.\rr-.rmer. , 1972-1976, Dnhomey. 

V/ rid Confederation of Labour : Seminar on "traininc end initiation in the 
ec.-n !iic and social -jr' blems cf vonen workers, study of active means and methods 
fjr t;.e tr-iniiu: './jr:cn', Overijae, 29 :tey-3 June 1?72, Belpium. 

tl ! Cc nfcaernti' n f .Cn^anizations of the Teaching Profession ; Inter- 
African Stu.iy trr-ininc: cn 'the role and responsibility of African teachers in the 
irnvlecentc-.ti n . f ti:e Ul^itSCO/ILO reccmnendation concerning the status cf teachers", 
29 March-o April l<^12y Ouafzadoupjou , Upper Volta. 

V/crld Feaerati..n ..f Trade Unions ; Third International Trade Conference on 
Women W. rkers' Iryolens, 2',>-28 April 1972, Prague , Czechoslovakia. 

jTirld U rii' n f Ca th^-lic Wo men's Organizations ; Progroome for the equipment 
. f v-iJ' t centres f.~r the trainin.^ o** women, December 1971-Dec..: ber 1972, La Paz, 
Eclivi.-v, aiit] Linn, Peru. 

159. L'urLn • the p- ri. ;l 1972/1973 UNESCO was represented at the following meetings 

■rranlzoJ by ll'^r. for th*- a.lvnncpnent of education for women: 

C vuncil :;f Wo men: Recional Conference on ''human resources for 

■;i-vci"*'.;iMr:t ■ , 5 -11 N' vembor 1972, Lima, Peru. 

g -AM^'^j-'^si' Intgr natic nal Asso ciati-jn : Biennial Convention, United Nations 

He;..lqu-'rtcri- , July 197*3 NevrY.fk, USA. 

iUo. In TecsriVur 1972 the sane invitation was sent to 1*8 TIGOs of which 16 were 
W'>r.en'3 ■ r ^-mizati ^ns. Thirteen crr;Qruzations , seven of which were women's, 
rer 1 icj J. requestinc :^s3istance for traininr; courses, seminars, studies and other 

-x-tivitiet; lii.iin • at the rrcmotion cf women. 

ihl, T'ie 'Toj'.s in which UIIESCO applies asisistance are studies and investigations, 
tr-aiilri.; c urs^r. ,, ■■•^.•■renticoship , seminars and meetings aiming at improving the 
nt itu.j f v.mt.^n. 

li*2. 'o'lIESCO \!n.s rerrenented at meetings and training, coursey organized by r.Ps 
f r tJ^'j iJ.v.'incercn i. f vr mcn vherever posaible. 
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VIII. CO'TKRFMCES 



tINESCO General Conference - seventeent h session 



11*3. WTESCO's General Conference, seventeenth session, was held from 17 9^tober to 
20 November 1972. The programme for the equality of educational opportunity for 
girls and vomen vas discussed, delegates from 36 ir.enber States taking 
Statements were also made by the representative of the TLO and the representatives of 
the World Federation of Trade Unions, the Women's International Democratic 
Federation and the Soroptimist International Association. The number^f vomen 
delegates vts 122 out of a total of 1.227. seven of whom ^/ere heads of delf^r^^ations. 

this 10 percent made its influence felt, particularly during the discussion 
on ensuring equal educational opportunity for women. 

Ikk. Delegates talcing part in the debate expressed their satisfaction vith the 
reorientaUon of the p?ogramr. for women proposed for 1973/197U, but many considered 
that the budgetary provisions for the implementation of this prof^ramme ^'^re too 
limited and that UNESCO should increase its assistance to member States in this 
field. 

1U5. A number of delegates supported the effective participation an.t real inte^ation 
of women in the economic, social and cultural development of society One vitul 
factor that would ensure such participation would be the provision of real 
opportunities for access of women to all types and levels of ^^^^J^^f 
guarantee of subsequent employment, without any restriction. In this ^^^^^^^"^ "^"^ 
delegates attached particular importance to the nev trend in the stu^y progranme 

?ori9f3/197U, the aim o? which was to investigate the relf ionsh^^^ 
?he educational and training opportunities and employment ^PP^^^unities open to 
women, and to evaluate these in terms of the economic and f?"^'^^^,^^^''^^^^^^^^ 
numbe; of selected countries. The need for close co-operation between WUSCu and th. 
ILO was stressed, the participation of UNESCO National Commissions was welcomed, 
and the hope expressed that the studies would result in practical action. 

1U6. The women delegates spoke with great frankness of problems and f ^^acles facl^ 
vomen in their countries, for example the preservation of traditional restrictions 
on women, and the fact that equality in education had not led to eoualitv in 
employment . 

1U7. Delegates felt that the imnlementation of a programme for equality o^'jccesc 
of girls and women to education ' did not necessarily mean that re-al opportunities 
for accestto education were open to women. It vas recommended that the programme 
sSould aim at (.ranting girls and women equality of educational °PP^^t^^-^tv ^nd 
that .a Change to this effect be made in the title of the nrograme. The Resolution 
adopted by the Conference vas not onlv for equality of access to e<^.ucation out for 
eauality of opportunity, education and cmtjlovment. 

1U8. By resolution 1.1U2 (c) the General Conference authorized the Ij^irector- 
General to further the effective and universal recof?nition of th-i riRht to 
education and promote equality of educational opportunity and treatment, 

/... 
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(c) by promoting new approaches to the achievement of equal acceos 
of rirls and women to an equal opportunity at all levels of education, 
training? and employ nent. In all phases of life, and taking due account 
of their role In family and society. In order to enable them to 
participate fully and creatively in the economic and social development 

j!!r;au'orMllLiI;'' of URESCO and organised by the International 

St ?fl'>^ri Jiff"' iJ*' conference took place In Geneva from 15-23 September I071. 

5he main trf^J!^! ' ^"^^ °' "^^'^ "^^^ delegations. 

The main trends in education and the Important educational changes in member »tates 
Since the previous International Conference on Education in 1970 were reviewed, 
■nie main theme of the a^^enda was "the social background of students and their 
chance of success at school". 

ll^lJ^l allty of educational opportunity for girls and women was expressed 

by the following recooraendatlons : 1/ 

(i) Within the framework of educational planning, which should be conceived 

part of over-all national planning, provision should be 

r.,id. for neasures to pror.ote equility of oprortunlty and to ensure 
. access to all types and levels of schcols, equ>illy for tcys and girls : 

(11) Secondary education, general and vocational, full or part-time, 
should be open to every pupil, according to his age, ability t A 
aptitudes, and the manpower needs of the country; therefore it should 
be flexible and diversified, so as to introduce a number of pupils 
who do not receive training and to facilitate the access of girls to 
technicRl Btudl^a ^ h e secondary and higher levels : 

(Hi) International bodies, particularly UNESCO, should be invited to 

accord greater attention to the problems resulting fra the effect 
of the social background on schooling by continuing their normative 
action in favour of educational opportunity, with special reference 
to girls* education . — 



1/ Final Report - International Coni'erence on Education, Thirty-third Session 
T)art III: Recommendations. 
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Intor-Regional Meetinr; of Experts on the Integration of vomen into development 

151. UNESCO was represented at this meeting which was organized by the Social 
Development Division of the United Nations in co-operation with the Section on 
tZ sZ^ or women, Human Rights Division at "nlted rations Headquarter 
19-26 June 1972. It was a follow-up to the recommendation of the International 
Development Strategy- for the Second United Nations Development Decade, and the 
General Assembly resolution 25l6 (XXV ) which called for a programme of concerted 
international action for the advancement of women. 

152. The meeting discussed the integration of women in development at the 
national and international level, stressing that aovemments should make use of 
technical co-operation projects to promote the training of women. It was stated 
that the United Nations system should conduct with interested Governments 
assessments aiming at a realistic appraisal of obstacles to the integration of 
women into the economies of their countries, and organise meetings in fields 
related to the employment of women. 

Third International Conference on Adul t Education « Tokyo 

153. This Conference was organized by UNESCO in Tokyo from 23 J^Jyf J^f^'J J^'^f* 
Fourteen of the 311 delegates were women. The Conference ^^^^'^^^^^^.i" 
less favoured groups - isolated communities, migrant workers etc. - women were the 
most under-privileged. It recommended that urgent measures be taken so that the 
most under-privileged groups, including working women, could take part in 
educational activities. (See paragraphs 07-89.) 



IX. CONCLUSIONS 



15U. UNESCO's projects concerning women mentioned in this report do Jiot ^ 
any means give a complete picture of all the activities undertaken by UNESCO 
durinc the period under consideration. It is merely a selection of areas 
considered to be of particular Importance to the implementation ofthls programme, 
it cannot be expected that this report enumerate all or most of UNESCO s 
programme, for in principle every UNESCO activity concerns both men and women. 

155. The programme for the equality of educational opportunity for girls and 
wom;n is In ^973, at a turning point: it has been proposed for a study in depth 
speaa![ cSttee of UNESCO's Executive Board. In 1975 t win be avf uated 
bv a committee of experts, l^ere is no doubt that the evaluation vl 11 take 
cogniz^e of the wishes of member States as expressed in the Gjnj'^ Conference 
in 1972 (paragraphs lU3-ll*8) and the trends in the programme which met with its 
approval . 

156 One of these trends is an Integrated approach to the advancement of women 
within the United Nations system with a view to solving obstacles against 
equality of opportunity according to the competence of the various agencies: 
educational, social, economic, legal and cultural. 
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157. Huch nn apMron.ch must "becomo t^io rulo nml not the exception. As shovm in this 
rt>port satisfr.::tory co operation exit5tr, between UNESCO /llNI CEF , ai'repcO/ljT^mWA, 
Qi^iEFCO/ILO. However, an increase in t^^is trend must be developea to the noint 
where sever-.il orencies vould collaborate in joint pro.lectn for the advancement of 
women , 

I5B. Anothc*r important trend is an increased involvenent of menher "l^tates (through 
the UMEHCO National Commissions) in UT'ESCO's activities for the advancement of 
T/omen. This decentralization helps r^enber States t*^ conduct research and 
operational projects through local bodies instead 01 usinR internationnl experts. 
Besides stimulating and encouraging^ local expertise in ministries, universities, 
institutes. I^GOs snd other official and private organizations, it helos to develop 
n'\tiona.l ntrate^jies and policies on the subject. 

1^)9. In the immediate future, a defined and integrated approach to the equality of 
educationrJ crportunity for girls and women must be marie within the W^Egco 
secretariat in order, to avoid duplication and scattered activity, ^^eans for 
effectively involving and sensitizing all sectors in this field must be found. 

l^'^O. As shown in this report the programme is fulfilling some of its objectives al 
various levels: 

- acting as a catalyst, a stimulator of activities for the promotion of 
v;omen and as a liaison and centre of exchange for the various official and 
non-governnentel bodies interested in the advancement of women; 

stimulating research activities on the Question- 

- assisting operational projects in projects in priority fields and areas 
where women are most discriminated against. 

161. However, the long-term objective of the programme must not be forgotten and 
that is the equality of educational opportunity at all levels • Towards this end, 
identification of obstacles impeding this equality are forf^geen on a global basis 
in the near future. 

1^?. The concentration of the programme on priority areas in women education in 
develc:>inf^ countries, doeB not exclude its future involvement with obstacles against 
eouality of ud^-iCLutional opportunity in industrialized societies. 

1^53. It i^ expected that 1975 as International Women's Year will help to focus 
^^orld attention on the promotion of women and thus help this profrrnmme in opening 
areac- of education, trainin?^ and employrent for women which until now have been 
re^c^^deJ as topically masculine. 

iCU. There is no doubt that the movement for the promotion of women is ^Tathering 
strength anJ momentum in member States. It is therefore, onl^^ lo'-ioal to expect 

VIK-CC'k Trc-^iar.^r? in tluj f^-'elcl : ot orlv to keer^ r^ace, but to be ir -dvr.r.ce in 
certain areas . 
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AMUEX I 

List of docuTOPnts and publications rele vant to the adva ncernrnt 



EDUCATION 

Reference - Directories 

Study Abroad* International Scholarships and Courses, vol. XIX, 1972-1973, 
1973-1 97»» (Trilingual: Hnglish/French/Spanish) 1072, 6UU r). 

Vacation Study Abroad, vol. XX, Vacation Courses and Scholarships (Trilin?mal: 
English/French/Cpanish) 1071, 109 p. 

UTineCO Statistical Yenx Beck 1971 (Bilinpualr iln^lish/^rench) , ^9^' v. 

Tforld Survey of Education, vol. 5: Fc'ueatlonal Pellet, Legislation anct 
Administration, 1971. 1>18 p. 

International Guide to Educational Documentation; Second Edition 19^0-lo65, 

1971, 575 p. (Trilingual: English/French/Spanish) 

Teachers' Associations, 1971, 120 p. 51 p. Annex (Trilingual: 
English/French/Sp^nish) 

Publications 

Learning To Be, 1972, xxxix + 313 p. firs, tables. Co^ edition im^SCO/Harrap<» 

Wastage in Education: A Forld Problem, 1971, 155 p. by ?1. A. Brimer and 
L. Pauli (study prepared for T^!:)** 

The School and Continuing Education , 1972, 25^^ p. (Four Studies)* 

Rights and Pesponsibilities of Youth, 1972, 72 p** 
(Stx.dies and docurrents in education) 

Liternc: for 'brVin^* "unctional Lite>*ac^^ in ^nr^l 'T'unznnia, 1^71, 3^ p* 
bv MarfTo Viscusi (Educational studies and documents, new series 5)* 

Practical f^au-e to "unction^.l Literacy. ' 'ethod o^ Trainin^^ for Development, 

1972, 170 n. (French version expected) 

La For'»ation du "Personnel c^.e 1' ^Irhabetis^jtion ^onctionelle - fruide oractioue, 
UIIESCO, 1073, 110 p. (Enrlish version expected) 

* Available in French. 
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Youth and Literacy bv Arthur Gillette, U^JFCCO/tnCESl , I072, P2 p. (F-ench 
version expected) 

Educational Plannin.'- and unemployed youth by Archibald Callaway, IQ71, kj p.* 
Planning for a Plural fociety by Chai Hon-Chan, 1971, 6? p.» 

f'useums, Tr.a.Tination and Education, 1972, 176 p.« (Museums and Monunents 
series, XV) 

"orld ProbleTTis in the Classroom by !^erbert J. Abraham, 1072, 208 p.-:» (A 
teachers r;uide to so^^e United Nations tasks) 

Population ^rowth and costs of ''ducat ion in Develooin" Countries bv 
Ta Mroc Chau, I072, 313 n.<» 

^^^L^^t*" '^^^^^^^ °^ Educational Plannin«T - Problems for the Future I968/1971, 

The Politics of Educational Planning in DeveloDinr? Countries by C. D. Rowlev 
1971, 59 p.* • 

Agricultural Education in Asia - A Reprional Survey, 1971, 226 d.* 

Education in the Arab RePiion viewed from the 1970 Marrakesh Conference bv 
Mohammed A. la-Ghannan, 1971, 57 p.* 

Perspectives de 1' education en Asie: expansion et transformation 
(Etudes et document d' Education, nouvelle series, 7) UNESCO 1P72, 65 p. 
(English version expected) 

The Traininp of Adult '^iddle Level Personnel by Armin Gretler, 1972, l65 p.* 

Teachers and Educational Policy, 1971, 37 p.* (Educational studies ;jid 
documents, new series, 3) 

Initiatives In Education! The Vforld Situation in 1971-72.* UfTESCO/IBE 1972, 

Possibilities and Limitations of Functional Literacy: the Pramian Experiment* 
(Ptudies and Documents on Education, new series 9) UNESCO, 1973 

Functional Literacy in ►lali: A Traininr for Development, UNESCO, 1973* 
(Studies aiid documents on education, new series 10) 

Documents 

Final report of International Conference on Education, thirty-third session 
Geneva, 15-23 Septemb'^r 1971, UNESCO I971, 5Q p.* 



* Available In French. 
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Final report of Third World Conference on Adult Education, Tokyo 25 July- 
7 August 1972, UNESCO 1972, 100 p.* 

Adult Education in the Context of Lifelong Education* (UITESCO/CONFEDAD 5, 
working document for the Third World Conference on Adult Education) , UNESCO 
1972 , 3l» p. 

A Retrospective International Survey of Adult Education* (UTIESCO/CONFEDAD li, 
vorking document for the Third World Conference on Ad\ilt Education), 
UHESCO 1972, 135 p. 

Etude tur I'^galit^ d'acc^s dee Jeunes filles et des fenmet k 1 'Education dans 
le cadre du d^veloppement rural, UNESCO 1972, 85 p. (English version expected) 

BiUiographie prdiminaire sur 1 'Education permanente, UNESCO 1972, 39 p> 

L'Idueation permanente (analyse de doc\anents r^cents) UNESCO 1972, 69 p. 
(Ekiglish version expected) 

Final Report of the International Advisory Connittee for 0ut-of~8chool Education, 
third session, UNESCO 1972, 7 p.* 

New Trends in Adult Education: Concepts and Recent E^irical Achievements 
Henri Janne and M. L. Roggenans, UNESCO 1971* 30 p.* (UtTESCO, International 
Commission on the Development of Education, Series C, 7) 

Literacy 1969-1971: Progress Achieved in Literacy Throughout the Wbrld, 
UNESCO 1972, 128 p.* 

MASS MEDIA 

The Mass Media in a Violent World by Mary Burnet, 1971, p.* (Reports and papers 
on mass communication, 63) 

The Practice of Mass Media: Some Lessons from Research, by Y. V. Lakshmana Rao, 
1972, 57 p. (Reports and papers on mass conaunlcation , 65) 

Radio Programne Production: A Manual for Training, by Richard Aspinall, 1971, 
151 p.» 

Broadcasting for Adult Education: A Guidebook to World-Wide Experience, by 
Ignacy Wanievicz, 1972} 132 p.* 

A Guide to Satellite Communication, 1972, 35 p.* (deports and T)aT)er8 on nass 
conorunication, 66) 

Radio and Television in Literacy: A Survey of the Broadcasting Media in 
Combating Illiteracy Among Adults, by John Maddison, 1971, 82 p.* 



* Available in French* 
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SOCIAL Aim m'M SCinTES 

Approaches to the Science of Socio-Economic Development, edited by Peter Lengyel 
1971, 383 p.* ' 

It is Time to Begin: The Human Role in Development: Some Further Peflectioni 
for the Seventies, by Malcolm S. Adiseshiah, 1972, i82 p.» 

In the ilinds of M^n, UNESCO I9U6-I071, 1972, 319 p.» 

Cultural Development: Experience and Policies, by Auirustin airard,* 1972, lU? yy. 
Apartheid - Its Effects on Education » Science, Culture and Information* 
PERIODICALS AND ARTICLES 
Education al Document at ion and Information - Bulletin of the IBE, Quarterly* 
International Social Science Journal - Quarterly* 
Prospects - Quarterly reviev of education* 
The UNESCO Courier - fJonthly* 
Literacy a ITevsletter - Quarterly* 

UITESCO Chronicle - Monthly'* 

triEFCO and Vomen promotion, vol. XVIII, 1972, Ho. 2 

UNESCO and promotion of African Women, vol. XVIII, 1972, No. 2 



Available in French. 
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/Ji^LX II 

List of vomen^s international non^governinental 
organizations having relations vith UTHZSCO in 

1972->1973 

Catef^ory B (Inforiuation anu consultation relationship) 

Associated Country Women of the world 
International Alliance of \tfOUen 
International Council of Social-Deuocratic Women 
International Counc^'l of Women 

International Feaeration of business and Professional \/omen 

International Federation of home Lconomics 

Intt^ruational Feder:.tion of University Woiuen 

Pan-Pacific and Soutn- Last Asia Women's Association 

Soroptimist International Association 

Women's International Democratic Federation 

Women's International Leai^ue for Peace and Freedom 

World association of Girl Guides and Girl Scouts 

World Movement of i^lothers 

World Union of Catiiclic Women's Organizations 
World Yo\m^ Women's Christian Association 

Catenory C (ciutual informsition relationship) 

All iifrican Women's Conference 

Federation of Asian Women's Associations 

International Association of Lyceum Clubs 

International Council of Jewish Women 

International Council of ilurses 

International Federation of V/omen Lawyers 

Liaison Committee of Vtomen's International Organizations 

Saint Joan's International Alliance 

Zonta International 
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MtitA. Ill 

iu{ INVESTIGATION CONCEFJING EDUCATION, TRAINING, /u.'D 
t>lPLOYi«iiU<T OPPORTUUITIbS FOR W0i4iiii 

Guidelines for research 

PRiifACi:. 

The following ;uil»Uir.i'C are intendea to assist those responsible for 
tttc resu^rch wiToxt in preporin^j country studies conceminc education, 
training anu employment opportunities for women. 

The purpose of this series of investications is to assist five 
countries in defininc strategies and policies concerning women's education, 
training and employment and to increase employment opportunities available 
to them (rate, range and level) by facilitating their access to preliminary, 
technical and vocational education and trairing and to employment. 

To achieve practical results, those responsible for the research 
should place particular emphasis on sections: 

2.6 "Future trends and projections ' 
J, "Conclusions" 

Thee-- sections direct attention to possible. iLcanfr of taking concrete action. 

When possible, clear statistical data may usefully be incluO.ed. In 
ca.;e no information is available on a topic, please so indicate and 
elaboratH . 

1. COMMOW CHARACTERISTICS 

It is expecteu that each country study will have the following 
characteristics : 

(a) the same target group 

(b) the some terminolo{iy 1./ 

(c) a basis for comparing different educational structures 



1/ It is recomniendea that the reaearchcrs use, in so far as possible the 
terminology curr ntly used by UIIESCO and ILO. A glossary of thise terms is 
attached to the guidelines, ^^ere the terminology does not apply the necessary 
modifications in terms should be carefully stated and defined. 
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1 • 2 T:.ir./:c t .tou^ 

Tile t ir.-ct /roups for the five atuclijs will be (a) Girls in thu post 
primary broup, ^5-19 for secondary school education and fur higher 

(university) ^aucatiou, and (b) the whole feraole labour force. 

1.3 t X'ucturc of education a n d traininr: systems 

Rctv\rciur3 are requested to couposo an educational structure model 
which illustrates the educational structure prevailing in their country. 
ThiiJ cci 1 rVcul J te fcrr.ulated aicng the lines of that fcund cn lyaae 15 
aad snouiu incluac those streoios in the schools which combine training and 
enployueut. t^iewde describe tile major elements usinc the attached diagram 

a uoaei. The diatjraia shoula j,1so include out-of -school education 
traii;ino streams. 

2. AREAS OF RuiJJAKCi; 

2.1 ^STiiiLIShlrlG A GUIUi/vL COWMT 
2.1.1 iirx.:, round information 

In order to situate the prooleia of access of women to education and 
trainiu:: facilities ana employment^ a brief section would be in order 
concerniut:; . 

(a) tae stc^tus of\7omeii in your particular country includintj 
their leijal status , 

(b) the attitudes of society towards: 
(i) the education of women 

(ii) th^-ir cmployuGnt outside the home 

(iii) J.c,',al or customary barriers to employment of married women. 

Tnis uescription should include a discussion of men's attituderr towards 
women's education , training and employment, as well as the ways in which 
woin^^n view tlioir i-ropor roles in society. 

2.2 Ti^CHiUCAL /UJ VOCATlOilAL EDUCATIOW FACILITIES WITIilll THU 
^DbCh'IlOiikL SYSTL'i- i'iOW AVAIL*\3LE TO WOMU^I 



Under this headin*?, information woula be required on the following; 
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r/,.c;i .na i.Vuid of r:..ciliti;.3 ri.v: iil.>blc to . i ris and voiucn 
Ruscurcn snoula ^.roviac iaforir*ation on tix^ follovintl^ 

{\) do wou*cn nave j.c/css to all types of technical and voc::*tionnl 
eaucatioa facilities? Are there scpar-xte institutions for 
jirls anu voncii iiaa for boys? In vnich fields of •^uucc.tion 
u.re sue*: distinctions nacic? 

(b) wh'xt Kinus of cra^jloj-ment orienteu jducation do ^i^^ls ^vail 
thwitwjlvcs of, anu waat iiiads do they not? Please specify 
occupational ^rou'^s or wconouic sector^ ana euucational 

(c) are tucrc facias vuerc uicre are regulations liaitinj 
access of L'i^ls and womeu to technical or vocational 
eauc ration? If so, wnicii? 

(d) wiut vTc the entrance requirements and a^o of entry, 
duration of pro^roumcs ana formal rcco^jnitioa for taeir 
coia^.letion (certificate, diploma etc.;? 

(c) ^'luuse provide thj latest fi.^iures on the above joints, 
Ltiid tne fi^urv-3 of fivc years earlier. 1/ 

2.2.2 w duc.;tioaal and vocaticnal .s;uiaancc 

I'tiis ^art of ta^ i>apcr snoulu report on such toi-ics as: 

(a) systwLiia of euucational and vocational ori-^ntation and 
£:uidar.cc in 3chools • how they function and in what ways, 
if any, ta^y are uirec+^d to the i;articular neeus of eirls, 

(b) ii;^lucAce of ^arents and teachers on tae orientation and 
^u^i.ance process, 

(c; please provia^: information on whether any research has hctn 
carried out in t»hu country oa determinants in the choice of 
euucar.ion, iacludin^; thv. relation of social class and sex to 
ciioice of euucational streams. Pleasc attach copies of repents 
on any such studies, or as a minimum r.roviae full bibliographical 
references. 



i/ ir ho:v- ccoiioi...ics for 'ir^ 3 is included i:i statistical data on technical 
and vocational -.uucatioa, ^^ive specific figures, if locsible on home economics. 
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2.2.3 Dei-i;rfc;e of achic^Vcmcnt 

This part of the paper should report on such topics as: 

(a) tht' percentac»i of girls and women who complete programmes 
in intermediate and higher technical and vocational 
education compared to the number entering such programmes; 

(b) the proportion of girls and women completing those 
programmes compared to that of men; 

(c) drop-out reasons (e.g. failure to keep up with the work 
and meet the requirements, cultural factors marriage, 
maternity and financial, etc). 

2.2. U Barriers 

Uaaer tnis heading information should be provided on the barriers 
•waich inhibit access of girls and women to intermediate and higher 
tocnnical and vocational education. 

2.3 CURRi-WT EDUCATIOW AND TRAINING FACILITIES OUTSIDiS 
Tiiii EDUCATIONAL SYSTEM 

This part of the paper should report on such topics as: 

2.3.1 Types of facilities available to girls and women 
Information should be provided on the following: • 

(a) patterns of organization of programmes, types of responsible 
authority (governments, public or private enterprise, 
employers' organizations, trade unions and women's organizations 
etc.), -hether these facilities are for women only or for both 
men and women; whether training is concurrent with employment 

or separately organized, whether it is a part of an 
apprenticesnip programme or any other form of in-plaat training- 
aijfc of entrance, conditions of contract and obligation, if any, 
to participate in complementary instruction at a school: 

(b) occupational groups for which such out- of-schooi training 
is offered, 

(c) entrance requirements and age of entry, duration of 
programme and formal recognition for their completion, 

(d) comparative length of training for boys and girls; 
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ii.i.ii Rccruitueut patte rns 

Information under this heaclino should cover, if possible, the 
follovincj points: 

(a) what are the sources of recruitment for training proGrararaes? 
For example, are trainees recruited directly from schoo] and, 
if so, at what educational level? Uov do recruitment patterns 
differ between boys and ^irls? 

(b) wnat out-of-school facilities exist for orienting and re-orientinc 
girls and women towards occupations requiriiiQ training? 

(c) what data is available on the motivations and other factors 
uetermining the choice of girls and women when seeking training; 
and employment? 

2. J. 3 Decree of achievement 

The investii^ation should cover: 

(a) the percentage of girls and ^omen who complete programmes in 
out -of-scnool training programmes in comparison with the 
numbers entering such prograiioaes , 

(b) comparison of the proportion of girls and women completing 
programmes with that of men completing similar programmes^ 

(c) the reasons for which programmes are not completed by girls 
and women and an analysis of the reasons for any difference 
in this respect between men and women. 

d.i.k Barriers 

Under this heading an analysis should be made of the obstacles 
nirideriuo> access of twirls ana women to (uucation and training facilities 
outsiue the school system. 

2.k *uviPLOYMt^JT OPPORTUmTXES 

This part of the paper should report on such topics as: 

Occupational nroups and sectors of economic activity 

Lnucr tnis neauiu^i an analysis should be made of those occupational 
groups and sectors of economic activity i * which women now find employment. 
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infor:.utioii a»)uulU be ^jroviutu on. 

(a) wa^'.t jrou^js; of occu^jiitioiis cw^loy a lar^^c ^jroi-ortion of women, 
and Wiicit occupational t^roui-s employ no women or very few 
(•ilLiiisc provide from 1^ 20 examples on both sidtis)? 

(b) has the fu'walc labour force participation rate increased or 
u<-clun-u 111 the last 10 years? 

(c) uas the prox^ortion of women increased in the last 10 years 

in iarticular occupational eiroups and sectois of econouic r,ctivity? 

(a) !iavv- occupational groups increased :i.ubstantially in the last 
10 years or decreased? Ir which occupational groups and 
sectors of economic activity nas the total employment 
incrc iScd or decreased? 

2.t) RLLATIOiJohlP iiLTW^LiJ tlDUC/vTIOiJ AilD TRAIiUHG OPPORTUrilTIiiS AND 
U. lPi.OYi^lj-nT OPPORTUiJITI^S ' 

Tnc object of tnis section is to sum up and draw conclusions as to 
tiic current situation of women's education, training and employment and to 
relate trie findings concerning education and training to those concerning 
employment . 

2.5.1 Cross classification 

Cros3 claciSification should, if possible, be made between tne length 
luu ty^f of caucation and/or training and the occupation hela and the relative 
-osition of women and men. 

..lij part of th^- paper should report on cucn topics as i 

(li) Lr^ tliere occup-iticns wnere women trained for tnem do not 
find o:>enings? 

(b) -a-e th-.-re occu^^ations in vihich the waiting time for finding 
craployraent is particularly lone;? Are there any observable 
differences between fiirls and boys or men and women in this 
res;;ect? 

(c) are tuc-re occu,;..tions in whicli women normally find work only 
at a lower level tnan that for whicii th'.y were educated una 
trained? If so, i>lease ,'jive examples. 

(d) are tliere occupations in whicn there are other si'-ns of 
unuerewployment sucii as •• 

/.-. 
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(i) abnormally jaox't wonant, iiours 

(ii) abiiormally low productivity and/or income 

(lii) overqualific Jition 

(c) are there occupations in which a substantial number of women 
ure cmj^loyed who do not have the qualifications normally 
required for the occupation? 

(f) '^rc tiiere occupations in which women could find employment 
and in which at present there is a shortage of qualified 
applicants? If yes, give examples. 

(g) aru there occupations in which girls seek training and 
where there is already or is likely to be substantial 
unemployment? 

2.5.<i Conclusions 

Genc-rul conclusions should bu drawn concernin^j the present 
rtrlationsnip between the educational opportunities available to women, the 
employment opportunities open to them ana the practical mean's by which access 
to these activities is facilitated* 

2.6 FUTbRt; TR^WDS MID PROJECTIOi^S 

Tliis part of tiie paper should provide information on the situation 
for tae next 5-10 years and whether the information allows such projections • 

(a) data on employment projections for girls and women; 

(b) data on the expansion of the educational system and 
structural chant;c, 

(c) data on which occupations and fields of activity offer 
better prospects than others.^ 

(d) assessment of the future situations based on the data 
tjrovided in previous chapters. 

2*b*x Education and trainin/; 

here an analysis sliould be made of the expected expansion of 
education anu training- facilities ana for which occupational fields they 
are foreseen, s well as tiic planned means for achieving these t^^-als^ 



/... 
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This analysis should include consideration of the followinc categories: 
(i) types and levels of education and training 
(ii) recruitment patterns 
(iii) changes in degree of achievement 
(iv) barriers to girls and women's access to education and training 

2.6.2 EL'ployment 

Under this heading the investigation should suggest the t>088ibilities 
of greater access of women to occupations in which they are either traditionally 
unaccepted or are at present in small numbers, or have found difficult to enter. 
Also the projected access of women who have received post primary education 
and training to new fields of employment likely to be open in the future should 
be considered. From this research estimates should me i&ade as to: 

(a) existing fields of employment in which more women might be recruited 
and trained; 

(b) new or expanding fields of employment into which women might be dravni 

(c) barriers to girls' and women's access to employment which might be 
removed . 

2.6.3 General policy 

The discussion of General Policy trends concerning the education, training 
and employment of women should cover: 

(a) measures and policies which might facilitate the education and training 
of wci en for uiddle and hi gher level occupations and activities; ways 
in which wou^n ui^ht be encouraged to choose education and training for 
employment in new and promising fields; 

(b) strategies for implementing such policies including short term (5 years) 
and medium term (10 Years) considerations. 

3. COi^CLUSIONS 

On the basis of the results of the research certain general conclusions should be 
be drawn as to: 
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(a) the present relation between wouen's education and training and the 
employment opportunities becoming available to them; 

(b) the projected and desirable relation. 

These conclusions should be placed in the context of over-all development 
policies. 

Conclusions should also be made concerning the obstacles - financial, social, 
economic, etc. - encountered in the past and those likely to be encountered in the 
future. These conclusions should be carried further to include an analysis of the 
possible means (appropriate to the particular country) of overcoming these 
obstacles . 

Those sectors of education and training and employment in which immediate 
action might be taken with positive results should be highlighted, as well as those 
in which more research or longer range planning would be needed. 
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OF TERMS RELATING TO EDUCATION IN GENERAL, TECHNICAL >\ND VOCATIONAL 
EDUCATIOiJ AND TRAINING, CUIDAIJCE AND EI4PL0YMENT 

This glossary is intended to aid those ent^aijed in the research for and the 
,)rei.aration of country studies on education, traininc and employment opportunities 
tor wouen. Tae terns and their definitions are those currently in use in ILO anl 
U^oCO. mose terms preceaeu by an asterisk (») nave been publisheu in the 
CIRF Glossary of termr relatin/-. to education, emplov oent. vocational orientation 
and t;uidance and vocational trainin^^ ULO. lU'lin. 1 h 

I. Tt,RM£3 RELATING TO EDUCATION IN GENERAL 

Secondary euucation (second educational level) 

Tne period of forual education for younc people beginninc in early adolescence 
at the tiae when educational stream ng coniuenoes and ending: in its later stages 
When students leave school or enter university or other higher institutions 
Dependinf on when primary education is considered at an end in a given country, the 
period required for a complete secondary education is usually 1» to 8 years in 
length, ilorually a complete secondary education includes two cycles: the firjt 
for the 10-14 ace grou, , the second for the ll»-l8 age group. 

•2. Higher or tertiary euucation (third educational level) 

Tne education at post-secondary or tertiary level given in educational 
inatitutions whose programmes are open to those having successfully completed 
seconuary education or having reached an equivalent level. This education is 
usually very specialised in nature; the various programmes are direrted to 
particular disciplines and related areas. Institutions or public authorities 
sanction these studies at the successful completio;i of various levels by awards 
of university status or its equivalent which usually takes the form of diplomas 
aegrses or certificates. ^ * 

3. Continuin/': of further education 

Luucation organized formally and inforraaUy which allows an individual 
to up-date his knowledge in a particular field or to improve his professional 
qualifications. 

II. Ti.i'ii.iS RELViING TO TECliNICAL f ..^ VOCATIONAL EDUCATION 
^. Vocational euucation 

Education designed to prepare skilled workers for industry, agriculture, 
comerce, etc., which is usually provided on the upper secondary iJvel. Prog 



Programmes 
/... 
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of vocational euucation include general studies, practical traininc for the 
development of skills required by the chosen occupation and related theory. The 
proportions of these may vary considerably but the emphasis is usually on practical 
training. These protirawmes may be full-time in schools or other educational 
institutions or part-time as supplementary education for apprentices or others 
receivini: their practical traininc in employment. 

5. Technical education 

Education aesif^ned to prepare technicians for industry, agriculture, commerce, 
home economics, medicine, etc., which is usually provided at the upper secondary 
or lower tertiary level. The curricula of technical education include general 
education, tjeneral tecanical theory, training in special technical procedure and 
skills, and related theory. These components may vary considerably depending on 
the type of technician to be trained and the level at which these programmes are 
offered. 



III. TLRMS ROUTING TO GUIDAl^Cii; 
6. Educational Guidance 

The tjuidance ^iven to young people by qualified staff concernii.s their 
education as a whole and the procrarxies of study which would be most suited to 
their talents and interests taking into account any future career plans they may 
have. 



7. General occupational or vocational orientation 

The (guidance given to younc people approaching school leaving age to give 
them a general understanding of the employment market and its job and career 
opportunities and to aid them in choosing a career or occupation based on the 
person's talents, interests and educational background. 

6. Vocational guidance 

The process of assessing a person's physical and mental abilities and 
aptitudes and his personal preferences and confronting them with tho requirements 
of a range of occupations with a view to determining the line of further education, 
training or employment for which he might be particularly suit'id. The term 
'counselling'' is often used when speaking of vocational guidance for adults. 

IV. TlSMS RELATIUG to Ei-IPLOYlvlEWT 
9* Employment 

Remunerative work, either for an eiuployer or in self-employment. 
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10. Occupation 

liveliSLd!'^'"'^ ^^^^ °^ which can provide a means of 

11. Tradtf of eraft 

tr«H-^^ inf»*8trial craft or artisan occupation which is officially or 
traditxonally recognized as requiring special qualifications which ca^ be 
eX^nc:?"" "'^'^ theoretical ilSi^JlcJ'n «d of 



12. Worker 



This term is used in two senses: 

1. It applies to any person who is employed in manual or non-manual work. 
It thus includes persons working kt all levelo and in all sectors of 
economic activity such as salaried employees. 

2. The term may also be used in a more restrictive sense to mean a person 
Who does not exercise supervisory functions in his employment. 

12.1 Unskilled workers 

A person who requires only a minimum (usually a few hours or a few days) 
of instruction on the Job in order to perform his duties. 

12.2 Specializ^^d (or semi-skilled) worker 

?L oT! • ^"J^ all-round technical skills and knowledge ^quir^ 

for a recoenized trade or other occupation. luiwwxcuge requirea 

12.3 Skilled worker 

nf « tJ^"?"" "[^^ acquired the full qualifications required for performance 
of a recocnized trade or other occupation. In some countries and in some 
occupations the term -Joumeyman" (usually in the artisan trJd^ secto^! 
"craftsman" and "tradesman" are used synonymously. secwr^, 

13. Technic J. tm 



A person who occupies a position between that of the qualified scientist 
engineer or technologist on the one hand, and the skilled worker or craftsman' 
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on the other, iiis education and trainint^ are likely to have taken him at least 
up to the end of secondary education in a general or technical stream*, he may 
have had post-secondary level training and hold a corresponding degree or diploma. 
His functions are likely to include one or more of those listed below. These 
examples are based on practice in industry but parallels may be drawn in other 
sectors of economic activity. 

Detaileu design and development, or the manufacture, erection or conmissioning 
of equipuent and structures, drawing, inspecting and testing equipment, ute 
of complex ceusurinc instruments ; trouble-shooting and process control} 
customer service j work study ; costing; and estimating; assistance to qualified 
scientists (collection and evaluation of experimental observations, 
preparation of biological cultures or similar preparations in other fields, 
testing of product samples, chemical analysis, etc.). 

"Junior" and "higher" technician levels may be distinguished, though a sharp line 
can rarely be drawn between them. 

V. TERNS RELATING TO TRAINING 
lU. Vocational training 

Activities which essentially aim at providing the skills and knowledge 
required for employment in a particular occupation (or in a group of related 
occupations) in any field of economic activity, including agriculture, industry, 
commerce, the hotel, catering and tourist industries, public and private services, 
etc. 

15. Apprenticeship 

A period of long-term training, substantially carried out within an undertaking 
and regulated by a verbal or written contract which imposes mutual obligations 
on two parties; the trainee and, normally, an employer who has assumed responsibility 
for t^iving the trainee initial trainin*; for a trade or other occupation. 

An apprenticeship may vary in character from, on the one hand, an officially 
regulated system (with detailed standards laid down regarding the skills to be 
taught, the duration of the training and how it is to be organized, and the 
tests and e.-.aminations to be taken) to, on the other hand, something much more 
loosely regulated, depending purely or largely on customary practices in the 
occupation for which the training is being given. 

16. Further training 

Training subsequent to initial trairing - a global term which may cover any 
or all of the following forms of training: 

/ • • • 
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Supplementary Training 
Upaatin>--; 

Refresher Trainin,: 
Specialist Trainint^ 
Retrainin;; 

17. TroLininiT, within an undertaking': 

Any vocational traininc that is provided on the premises of an undertaking, 
wnether ^'iven on the Job or in a training workshop, training office, training 
bay, etc. In the case of industries, the teria in-rjlant trainin<^ is often used. 

Id. On-the-.lob training 

Trainiuc arranged at an ordinary workplace and using actual Jobs of cocimercial 
value for instruction and practice purposes. 

19. Practical trainin,: or workshop practice 

Instruction and practice in the functions and tasks of an occupation 
including, where appropriate instruction and practice in the use of uachines, tools 
ana equipuent and in occupational procedures and routines. In the case of practical 
tr^iiiiiij for inaustry, crafts or artisan trades the tern "vcrkshop practice" is 
oft«sn U3cu synonynously . 
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ANNEX IV 

1973 UNESCO/UNICEF Inter-Secretariat 
Meetinr. No. 3 



UNICEF Assistance to Equal Educational 
Opportunities for Girls and Women* 



I. Introduction 



1. One of the many oyths surrounding the education of cirls and women is the 
assunption that the obstacles against equality of educational opportunity are 
essentially a question of time, and that as economic development occurs and modern 
attitudes prevail, girls will be able to secure equal educational opportunities. 
If we look at the latest statistics available to UNESCO we find that such a theon^ 
IS without foundation. 

2. The proportion of girls enrolled in primary education in Asia and the Arab 
States in an age when elementary education is compulsory by law in many countries 
and national policies advocate equal opportunities for girls and women, shows 
relatively marginal changes - the percentage of girls in the total enrolment at 
primary level in Asia in 1969 was 39 per cent compared to 36 per cent in 1950 

and in the Arab States 3U per cent compared to 30 per cent. In Africa the increase 
was more substantial - ko per cent as compared to 30 per cent. 

3; At s. ,ondary level the situation is far worse - in Africa the percentage of 
girls was 3U per cent in I969 compared to 35 per cent in 1950, a retrogression of 
1 per centj in Asia it remains stationary, 35 per cent in 1969 and 1950i in the 
Arab States 30^ in I969 compared to 2k per cent in 1950. 

^' ^ higher education there is a definite retrogression in Africa where the total 
number of girls in 1969 was 25 per cent compared to 38 per cent in 1950. In Asia 
and the Arab States there is some improvement although the percentage remains 
dangerously low - 28 per cent in I969 compared to 1"^ per cent in 1950 for Asia and 
23 per cent ir 1969 compared to 12 per cent in 1950 xor the Arab States. 

5. In Latin America although the percentages are good at the primary and secondary 
level - 1»9 per cent and 1*8 per cent - it remains lov in higher education - only 

3m per cent. 

6. To some extent the relatively small percentage changes, which in fact cover large 
timbers of people, are due to the extension of education down from the more 
privileged groups where the status of women has always been higher, to the less 
privileged . 



Prepared by Miss Y. Zahran, Division of Equality of riducatioral Opportunity. 

/... 
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i. uivcn ;iuc;. a icLurc. both UuI^bCO and UrIICEF must intensify and accelerate 
z^^ii ciforui lor tiic education of woixn, not only because it is one of the 

uu.a.ucntal .;a.:-n rijals, but also because of their iuportance as contributors to 
la a y xif. tis ]rir..ary channUs for rcachin.i children, as havin; potential for 

r^^'t'-V. '^''''^^^ """"^ comunity life and as under-utilized resources 

lor li^iwj oncui.uLional rolcs necessary for the acceleration of national 

UcVeiOi ; cut. 1/ 



:r uultiplc role- assumed by wonen has also the advantace of 



r.a^''*:?' r"/'"' ^''^^r^^^' '^^^'^ ^"'^ comunity. It is unfortunate 

:*' ^ "^"^^^ '^•'^^ ^^^^^ ^^e contribution of women to the development 

ciioito ot tacir country has been nerlected and they have not benefited equally 

iro... tnc r- uaroj or acveloi: lent . 

3. uow.v..r, iartici:.ation of wor:en and their integration in development can 
otay i.roc... if they are ..iven euucation which accordinc to econocists (e.*-. 
.rotcs^cr ocuultz), is not only an investuent in the next generation, but it also 

particularly hi>:i> rates of econouic and social returns in the present 
jecauoe of Lu^- iiiflu.-riCe of woueh in the houe and cornniunity at lur;e. 2/ 

^. Thus the acceleration of the process of development throuch the full and 
eiudi ..articii.ation of i/oucn in education is a primary pre-condition for the 
a,ivanc.-....ut of, not only women, but the coiomunity itself. This results in 
iL:iroy.:..ont^ in tue welfare of the total population and, more important, is their 
contribution t.o deVelo:.c.cnt by the brinc.ln^r up of children to assume their 
r-.d orj;AibUitics as future citizens. It also influences their .jeneral status and 
raiectc. i 03icivc-ly on their role within the family and with their children, 
ino aauitioual benefits taat children derive in homes where mothers have received 
•ii. least .rirary .education cannot be denied. 3/ 



1/ w:iCLF .\sjistance to education i:DS/C05CU/26.2.72. p.l, and Joint 
;<.,eoiii- ;;aation of the Director-GentTal of UliESCO and the Executive Director of 
L'i.lCor J . . V . 

il .Jcuultz, T. W. ,^aiae to investori; in education with special reference to 
acV.,;io: i.- countri- , ; repared for i .lla-io Conference on Education May 1972, 
i.vluoriiuoti atiu jvVeio, i..eiit ixocor jiuered , vol. II, pp. 69-93. 

3/ rnited nations Economic and Social Council; Coirjnission for Social Development 
Inte'tration of V.'otien in Development" E/CH.5/l*8l. 

United :;ations Econcmic and Social Council - UNICEP - "Summary of the reBort 
on women and frirls in national development" E/ICEF/6/i6/Add. 3. Annex. 
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III. Action 

1. As a result of Joint policy decisions by the UlIICEF and UIIESCO Executive 
Boards, UNICEF funds for education aid will be concentrated upon children in the 
primary age group in population groups most deprived of primary education and 
adolescents who have missed elementary schooling. Particular emphasis will be 
placed upon increasing the contribution made by the education of ffirls to family 
and child welfare. This contribution can be increased in four v/ays: 



(a) Increased enrolment of girls 

(i) UIIESCO/UNICEF-assisted projects should provide, as far as possible, for 
the enrolment of girls in equal numbers to boys. UWESCO and UNICEF 
personnel in the field shjuld collaborate to ensure this, and projects 
should not be approved by either agency if they do not meet this 
requirement . 

(ii) The increased participation of girls in the general education process 

necessitates the establishment of Joint projects in areas where the girls 
are most deprived of education, and are, therefore, at a. greater 
disadvantage. On the basis of this criterion, the first step in 
preparation should be the diagnosis of factors preventing girls attending 
school for which consultations with parents (visits by social workers to 
homes to discuss with parents reasons for not sending girls to school) 
and local authorities could be sought. This identification of econotnic , 
cultural and social factors could be carried out by local institutions of 
education under contrac- with UWICEF or UIIESCO. 

(iii) In this context, it is important to note that UIIESCO 's long-terra programme 
for the promotion of women seeks a global identification of factors 
influencing equal educational opportunities for girls and v/omen (1? C/i», 
para. 1110). 



(b) Training of women teachers 

(i) The enrolment of girls cannot be increased without the training of 

adequate numbers of women teachers. During the past 12 years, UWESCO/UKDP 
have assisted mainly in establishing secondary teacher-training colleges 
but the proportion of women students, fellowship-holders and staff has 
not always been adequate. New teacher-training projects, whether fo** 
primary or secondary level teachers, should not be approved until there 
is provision for an adequate number of girls. For existing projects, 
this should be made a condition for extension. 

(ii) The project for the equal access of girls and women to education in 

Hepal is a cae^ in point, with the objective of increasing the enrolment 
of girls in p- imary schools through the training of women teachers. 

/... 
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(c) Pro.lect support 

(i) There is a aeries of material measures which could promote girls • 

education. UWICEF has given such support to equal educational opportunity 
projects in Upper Volta, Iran, Central African Republic, Yemen Arab 
Republic, the People's Democratic Republic of Yemen, Mauritania and Nepal. 
This assistance could be expanded to include school transport (school 
buses, bicycles) in areas where traditional attitudes are averse to girls 
eoin^j out in public i boarding schools for girls from remote rural areat 
where parents are reluctant to send girls away from hone to study j school 
unifonus; school meals; improved sanitary facilities In school building! . 

(d) Curriculum development 

(i) To ensure that assistance for curriculum development takes into accoimt 

the lack of opportunities for girls, and to make it possible to bring them 
in on an equal level with boys, training courses and up-grading courses 
for girls could be held during the summer holidays. Assistance In 
the form of lecturers', fees and stipends for girl students could be 
given. This type of assistance is already being given to two projects for 
women in Nepal and the Yemen Arab Republic, but could be increased and 
extended to other projects. 

(ii) Special courses in hygiene, nutrition, chlldcare, family planning, first 
aid, local government, village development, kitchen gardening, sewing, 
and animal husbandry could be given to girls during vacations if these 
subjects are not already covered by present curricula. 

(e) Fellowships 

(i) To encourage girls to train as teachers in areas where no facilities 

exist, fellowships (preferably regional) could be given as an incentive. 
These could help break traditional attitudes against girls leaving home 
to study. One such fellowship (regional for six months) has been given 
by UNICEF under the project in the Yemen Arab Republic. 

(f ) Meetings and seminars on women's education 

(i) Regional and international meetings held Jointly by UNESCO and UNICEF 
concerning the education and promotion of wouen are of vital importance. 
The regional meeting held by UNICEF in co-operation with ASFEC and the 
League of Arab States on "Arab women in national development", Cairo, 
2U-30 September 1972, is an excellent example. 

(ii) Such meetings could be held in the future on topics such as - "what 

facilities are provided by the State, the community and the employer for 
children of working mothers"; "married women working in full-time Jobs"; 



• 



^^t*S? copy ^r... E/CN.6/580 



Annex IV 
Page 5 

"part-time work for married vocie i", "women working in traditional Jobs or 
the so-callvid 'women's occupations"', "the extent to which woman's own 
view of her'>elf , of the possibilities open to her and of her traditional 
role, is a limitation''. 

The above possibilities for co-operation between UNESCO and UNICEF for the 
education of women, are only some illustrations of how international support can 
make a valuable contribution to national efforts to give equal educatloned 
opportunities to girls and wouen. 
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